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Abstract 
 
The main aim of this study was to investigate and explore how the emotional, verbal 
and or physical abuse of teachers by learners could impact on the general well-being 
of high school teachers in the Port Elizabeth region.   
 
This study asked how does the emotional, verbal and or physical abuse of teachers 
by learners impact on the general well-being of teachers? It also set out to find out 
what types of abuse teachers experience the most, how frequently teachers are 
exposed to abuse by learners and if there are any solutions to teacher abuse that 
can be offered.   
 
A teacher should be seen as someone who imparts knowledge, a person that 
creates an atmosphere for learning, a facilitator.  Teachers are there to teach, 
although this is sadly not the case in schools anymore.  Teachers are being abused 
by their learners in the classrooms and very few incidents are ever reported as 
teachers fear the repercussions of perhaps being told that because a class is 
misbehaving that they lack the necessary skills to be proficient teachers. 
 
There is limited literature available on the topic especially with regards to teacher 
abuse by learners in South Africa as the main focus used to be how teachers could 
be abusive to the learners and not the learners being abusive towards their teachers. 
This situation as is in South Africa at the moment can be seen as a silent epidemic.  
 
This study made use of a pragmatic paradigm that included both quantitative and 
qualitative research and data collection methods and an explanatory design was 
used to display the findings.  
 
 
Key words: teacher well-being, well-being, abuse, teacher abuse, work based 
bullying, bullying, mixed method 
 
vi 
 
LIST OF ACRONYMS 
  
APA 
ATL 
CDC 
ETB 
NMMU 
NSSF 
REACH 
WPB 
 
American Psychology Association 
Association of Teachers and Lecturers  
Centre for Disease Control and Prevention 
Educator-targeted bullying 
Nelson Mandela Metropolitan University  
National Safe Schools Framework 
Response Early Intervention and Assessment Community Health 
Work Place Bullying 
 
       
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
vii 
 
LIST OF TABLES AND COLUMNS                             Page 
 
Table 3.1 
 
Table 3.2 
 
 
Column 4.1 
 
Column 4.2 
 
 
Column 4.3 
 
 
Column 4.4 
 
 
Column 4.5 
 
 
Column 4.6 
 
 
Column 4.7 
 
 
Column 4.8 
 
Column 4.9 
 
Column 4.10 
 
Basic Procedures of Implementing an Explanatory Design 
 
Steps and Decisions in Mixed Method Data Analysis by 
Design 
 
B1:   Does teacher abuse by learners occur in your school. 
 
B4:  Before this survey were you aware of the realities of   
teacher abuse by learners. 
 
B5.1:  Teacher abuse could be a result of bad or lack of 
parenting. 
 
B5.2:  Teacher abuse could be a result of environmental 
factors. 
 
B5.3:  Substance abuse can be seen as a contributing factor 
of teacher abuse. 
 
B5.6:  Teacher abuse can be a result of learners experiencing 
peer pressure. 
 
B5.8:  The thought of resigning crosses your mind as a result 
of learner behaviour towards you. 
 
B5.9:  Teacher abuse affects your health. 
 
B5.10:  Teacher abuse affects you emotionally. 
 
B5.11:  Teacher abuse has an impact on your mental state of 
mind. 
54 
 
 
57 
 
73 
 
 
74 
 
 
76 
 
 
77 
 
 
79 
 
 
80 
 
 
82 
 
83 
 
85 
 
 
86 
viii 
 
 
Column 4.11 
 
Column 4.12 
 
 
 
 
B5.12:  Teacher abuse occurs at all schools. 
 
B2.1:  The occurrences of verbal abuse. 
B2.2: The occurrence of emotional abuse. 
B2.3:  The occurrence of physical abuse. 
 
88 
 
92 
92 
92 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
ix 
 
LIST OF FIGURES AND PIE GRAPHS             Page 
 
Figure 2.1 
 
Pie Graph 4.1 
 
Pie Graph 4.2 
 
Pie Graph 4.3 
Maslow’s Hierarchy of Needs  
 
Gender of Participants 
 
Age of Participants 
 
Years of Teaching Experience 
44 
 
69 
 
70 
 
71 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
x 
 
TABLE OF CONTENT                         Page 
 
Declaration                      ii 
Acknowledgements                     iii 
Dedication                      iv 
Abstract                      v 
List of Acronyms                     vi 
List of Tables and Columns                   vii 
List of Figures                     ix 
 
CHAPTER 1:  ORIENTATION OF THE STUDY  
1.1 
1.2 
1.3 
1.4 
1.4.1 
1.4.2 
1.4.3 
1.5 
1.5.1 
1.5.2 
1.6 
1.7 
1.8 
1.8.1 
1.8.2 
1.8.3 
1.8.4 
1.8.5 
1.8.5.1 
1.8.5.2 
1.9 
Introduction 
Background  
Problem Statement 
Research Question and Sub-Questions 
Primary Research Question 
Secondary Research Questions 
Research Site 
Research Aim and Objectives 
Aim of the Study 
Objectives of the Study 
Literature Review 
Theoretical Framework 
Research Design and Methodology  
Research Paradigm  
Research Methodology 
Selection of Participants (Sampling) 
Data Gathering Instruments 
Data Collection 
Quantitative Data Collection 
Qualitative Data Collection 
Ethical Considerations 
1 
3 
8 
9 
9 
9 
9 
9 
9 
10 
10 
13 
14 
14 
14 
15 
15 
16 
16 
17 
18 
xi 
 
1.10 Overview of the layout of the Dissertation  19 
 
CHAPTER 2:   LITERATURE REVIEW:  ABUSE OF TEACHERS BY LEARNERS 
 
2.1 
2.2 
2.2.1 
2.2.2 
2.2.3 
2.2.4 
2.2.5 
2.2.6 
2.3 
2.4 
2.5 
2.6 
2.7 
2.8 
2.9 
Introduction 
Clarification of Concepts 
Teacher Abuse and Well-Being 
Physical Abuse 
Verbal Abuse 
Emotional Abuse 
Teaching 
Bullying 
Literature Review 
The Impact of Teacher Abuse 
Factors Contributing to Teacher Abuse 
International Perspective 
The South African Perspective 
Theoretical Framework 
Conclusion 
20 
21 
21 
22 
22 
22 
23 
23 
24 
25 
27 
32 
37 
42 
46 
 
CHAPTER 3: RESEARCH DESIGN AND METHODOLOGY 
 
3.1 
3.2 
3.3 
3.4 
3.4.1 
 
 
3.4.2 
 
 
 
Introduction 
Problem Statement of this Study 
Research Paradigm 
Research Methodology 
Part 1:  Data Gathering Instruments 
      The Quantitative Component – Questionnaires 
      The Qualitative Component – Open Ended Interview Schedules 
Part 2:  Population and Sample 
      Sampling Procedure for the Quantitative Component 
      The Quantitative Sample 
      Sampling Procedure for the Qualitative Component 
47 
48 
49 
50 
50 
50 
51 
52 
52 
52 
53 
xii 
 
 
3.4.3 
3.5  
3.5.1 
 
 
 
 
3.5.2 
3.6 
3.7 
3.7.1 
3.7.2 
3.7.3 
3.8 
3.9 
      The Qualitative Sample 
Part 3:  Data Collection Procedures 
Data Analysis Processes 
Primary Data 
      Step 1 – Data Reduction 
      Step 2 – Data Display and Transformation 
      Step 3 – Data Comparison 
      Step 4 – Interpret and Connect Results 
Statistical Analysis 
Researcher Role 
Validity and Reliability  
Quantitative Data Validation 
Qualitative Data Validation 
 Mixed Method Validation 
Ethical Considerations 
Conclusion 
53 
53 
56 
58 
58 
59 
61 
61 
61 
61 
63 
63 
64 
64 
65 
66 
 
CHAPTER 4: ANALYSIS, INTERPRETATION AND DISCUSSION OF RESEARCH 
DATA 
 
4.1 
4.2  
4.3 
4.3.1 
4.3.2 
4.3.3 
4.4 
4.4.1 
4.4.2 
4.5 
Introduction 
Sample Profiles 
Biographical Data of Respondents 
Gender of Respondents 
Age of Participants 
Years of Teaching Practice 
Presentation and Analysis of Results 
Quantitative Presentation and Analysis of Results 
Qualitative Presentation and Analysis of Results 
Conclusion 
68 
68 
69 
69 
69 
70 
71 
71 
93 
97 
 
 
 
 
xiii 
 
CHAPTER 5: CONCLUSION AND RECOMMENDATIONS 
 
5.1 
5.2 
5.2.1 
5.2.2 
5.3 
5.3.1 
5.3.2 
5.4 
5.5 
5.6 
5.7 
5.8 
Summary of the Study 
The Quantitative Component 
Primary Research Question 
Secondary Research Question 
The Qualitative Component 
Primary Research Question 
Secondary Research Questions 
Limitations of the Study 
Recommendations  
Recommendations for Further Studies 
Significance of the Study 
Conclusion 
99 
100 
100 
101 
101 
101 
102 
103 
103 
105 
105 
106 
 
REFERENCE LIST 
 
                                   108   
LIST OF ADDENDUMS        
 
Addendum A: 
 
Addendum B: 
 
Addendum C: 
 
Addendum D: 
 
Addendum E: 
 
Addendum F: 
 
Quantitative Research Questionnaire 
 
Qualitative Interview Schedule 
 
Approval from Eastern Cape Department of Education 
 
Approval from NMMU Ethics Committee 
 
Approval from Headmaster 
 
Participant Consent Form  
 
 
 
xiv 
 
 
 
 
 
 
 
 
 
 
 
 
“the bully steals the dignity, self-esteem, confidence, joy, happiness, and quality of 
life of the targeted victim”. And when the target is an educator, it is a great “injustice” 
because the bully deprives students of a caring adult who is crucial to their 
education. 
 
Dr. Matt Spencer (2012:16)
15 
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CHAPTER 1 
ORIENTATION TO THE STUDY 
1.1       INTRODUCTION 
 
“... you don't have to wait for someone to treat you bad repeatedly. 
All it takes is once, and if they get away with it that once, 
if they know they can treat you like that, 
then it sets the pattern for the future”. 
Quotation by Jane Green (2003) 
 
This quotation explains that once a perpetrator treats somebody badly and gets 
away with it he or she will feel that they could do so again. In terms of teachers being 
abused by learners and getting away with it, it might set a pattern that learners can 
feel empowered enough or comfortable enough to attempt to do it again. 
 
This has been statement supported by various authors like Martin, Mackenzie and 
Healy (2013:398) who voice their concern about this matter and mention that 
“violence against teachers is seen as a growing problem by both professional bodies 
and the media”. It appears that although the abuse of teachers by their learners is 
not a new phenomenon it seems that teacher abuse by learners is increasing. It 
could be considered as having been a silent epidemic and is becoming more 
prominent in research and reports by the media.  
 
According to Wolhuter and Russo (2013:8) the poor treatment of teachers and their 
physical, mental and emotional well-being is what is of concern. They state that 
“South African education is being plagued by incidents of serious learner 
misconduct”. These authors further state that in “an empirical study, surveying South 
African teachers, a significant percentage of the teachers interviewed indicated that 
they were confronted with violence on a regular basis. The most disturbing finding of 
the study was that educators appeared to be at a loss about how to deal with such 
disciplinary problems” (Wolhuter and Russo 2013:1). 
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Masitsa (2008:235) supported this and stated that “today, more than ever, school 
discipline and disciplinary measures are areas of discussion and debate, constantly 
in need of innovative approaches. The phenomenon of discipline refers to an 
appropriate behaviour and as such, to a commitment to uphold certain convictions 
and norms of decency. Discipline is associated with the notion of bringing children in 
line with the accepted norms of decency, which conjures up the long-standing 
association of not sparing the rod”.  This suggested that schools seemed to be 
running out of plausible solutions to deal with learners who misbehave.  Corporal 
punishment is unacceptable and even illegal according to the Republic of South 
Africa’s Constitutional, Act 33 of 1997, Section 10 that abolished corporal 
punishment.  
 
It is commonly expected that learners would respect teachers and treat them with 
dignity but unfortunately this does not seem to be the case anymore.  In this regard 
Hammett (2008:347) mentioned that “overall, the respect which teachers have been 
accustomed to is declining, undermining the professional satisfaction derived from 
their work”. Hammett (2008:342) also noted that “respect changes over time as shifts 
in political geographies and global cultural circulations continually reshape 
relationships and subjectivities”. 
 
This change in respect has according to Hammett (2008:341) caused “nearly three-
quarters of teachers in the Western Cape considered leaving their profession due to 
low morale, heavy workloads, low job satisfaction, and better employment 
opportunities elsewhere”. Teacher abuse most likely, has a negative impact on the 
morale and job satisfaction of teachers and in all probability play a role in teachers 
who consider leaving the profession.   
 
According to Singh (2010:x) “[t]he mistake we often make is that we take it for 
granted that teachers are assumed to be happy at all times despite the increasing 
demand being placed on them”.  The teaching environment appears to be more 
learner-orientated. According to the Bill of Rights, in chapter two, Section 29 of the 
Constitution of the Republic of South Africa, Act 33 of 1997, “everyone has the right -
to a basic education”. Therefore learners have a right to education according to the 
South African Constitution, but often forget about the responsibilities that go along 
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with this as “The Bill of Human Rights is based on the values of freedom, equality 
and dignity (Republic of South Africa 1996) and is widely hailed as one of the most 
progressive in the world. This has a direct bearing on the handling of student 
misconduct in schools” (Wolhuter and Russo, 2013:8).  
 
De Wet and Jacobs (2013:464) adds to the negative impact of teacher abuse and 
job satisfaction and stated that “research on workplace bullying (WPB) in 
occupations, identified teaching as a high risk job. Hammett, (2008:340) supported 
this and mentioned that: “[d]ata from current and former teachers illustrate how the 
social and institutional capital of education is being replaced by a focus on economic 
capital, undermining the prestige of teaching as a career. These problems reflect 
trends elsewhere in the world and require action to prevent further shortages in 
education”.    
 
However, according to De Wet and Jacobs (2013:464) “there is a dearth of research 
on WPB among teachers”.  This is especially true for the South African context.  It is 
one of the reasons why I chose to explore this aspect of education as there appears 
to be a gap in literature and research reporting on this issue.   
 
1.2       BACKGROUND AND RATIONAL 
 
The abuse of a teacher by a learner used to be the rare exception in schools in 
South Africa especially pre 2004, when I was in high school. We barely, if ever had 
cases of any form of teacher abuse. It was commonly expected that learners would 
respect teachers and treat them with dignity. However nowadays it seems to be the 
exception rather than the rule.  One only need to walk through the corridors of a high 
school and listen to the pleading requests of teachers asking for silence and the 
dismal attempts at it by learners who lack basic manners and respect for teachers to 
realise that the attitudes of learners against teachers has changed quite drastically.  
 
This lack of respect and more specifically the abuse of teachers by learners is the 
main reason why I undertook this study. As teacher I have experienced emotional 
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and verbal abuse. On many occasions I have seen the effect emotional and verbal 
abuse has on other teachers.  I will briefly discuss some of these instances below. 
 
A teacher admitted to me that eating was her crutch to cope with the abuse of 
learners at school.  She gained over 30 kilograms since she started working as a 
teacher and admitted that she used food as comfort after a bad day, resulting in 
emotional eating.  She said that on various occasions she ate more than anticipated 
and felt guilty about the amount of food she consumed.  
 
Another teacher said that she drank wine. It makes her feel like a human again after 
she has had at least two glasses.  She is addicted to the feeling of relaxation she 
gets from consuming alcohol and admits that because of that she often drinks more 
than she should.  
 
Other teachers take their anger home with them.  They lash out at their loved ones.  
One of my colleagues said that she felt bad at times as she would displays 
unpleasant behaviour towards her family because the way things were at work.  
 
These scenarios explain why teacher abuse could become a serious problem.  
Teachers tend to carry their problems with them and then find alternative coping 
mechanisms. Schools cannot always provide physiological assistance in the form of 
counselling, a school psychologist or other coping methods to assist teachers who 
experience abuse by learners. Unfortunately abuse has negative effect on the 
teacher’s personal and professional morale as already indicated in the introduction.  
 
Learner abuse makes teachers feel helpless because there is not much they can do 
to punish them if they misbehave.   The only punishment that teachers can give for 
bad behaviour by learners is detention.  Unfortunately this is not a plausible solution 
to the problem.  I can testify that detention does not always have the desired effect 
on learners as some spend most of their afternoons in detention because of their 
behaviour.   
 
As a teacher I have been bullied by learners on numerous occasions. I have been 
called names, teased and had rumors spread about my professional and especially 
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personal life. At times I did not feel comfortable to park my car at a well-known 
shopping centre after school as I was concerned that learners would damage it. 
 
Only once I started working as a teacher did I pick up swearing because I was 
exposed to it so often.  I have come across bad language written on school desks 
that learners either wrote to express their dislike towards me or in general as graffiti.  
In other instances foul language could be heard as learners pass through the 
corridors, either to describe their teachers or in conversations with their peers.  At 
times some Xhosa speaking learners utter offensive words and think that I would not 
understand it. Unfortunately this is to my own detriment as aware of the remarks and 
what they mean.   
 
In an attempt to explain to a grade 11 class why it was important to keep quiet during 
lessons I mentioned to them that there were 33 of them and one of me. One learner 
counted the learners in the class and commented that there were only 32 learners 
and therefore I was wrong.  The learner did not take into account that one learner 
was absent.  The sheer lack of respect even when trying to explain an issue or 
resolve a problem can often escalates into an abusive situation.  
 
When I was a Grade Head it was my responsibility to take learners to detention.  
This was a task I disliked because in general learners wanted to argue about it. On 
various occasions when I had to accompany learners to detention they would hurl 
insults towards me. The word “stupid bitch”, was used often along with “f**king bitch”. 
This was done to show their discontentment with the situation. In some instances 
learners refused to go to detention as according to them they did nothing wrong.   
 
Once when I had to accompany a learner to detention he had an outburst.  This 
learner had been punished often as he regularly broke the school rules. The learner 
mentioned the following when I escorted him to detention:  “Juffrou is nou f***ken 
onnodig!”, “Jissis die juffrou en die f***ken skool”, “F*k jou”, and “Ek sal dit nie 
f***ken doen nie!” 
 
Singh and Steyn (2013:8) said that “according to the 1996 South African Schools Act 
(Republic of South Africa 1996b, s. 8[3]), ... there is an urgent need to review 
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schools’ code of conduct to include tougher sanctions even though the South African 
Schools Act insists that the code of conduct must promote positive discipline and 
thereby facilitate constructive learning, and not be punishment-orientated and 
punitive”.   
 
It appeared that this generation did not understand that they need their teacher.  
They do not seem to realise that the less they misbehave the more pleasant a class 
could become and more information and quality teaching could then occur. In a 
quotation about teaching Mustafa Kemal Atatürk mentions that “a good teacher is 
like a candle - it consumes itself to light the way for others”.  
 
For the most part teacher are oblivious to the fact that they could be victims of 
abuse. Even if a teacher felt that he or she was treated unfairly nothing would 
actually happen to prevent the situation from occurring again and several reasons for 
it has been mentioned below. 
 
Teachers often felt that after reporting a learner-orientated problem to the grade 
head, principal or deputy principal that individuals in these positions did not do 
everything in their power to ensure that discipline would be re-enforced. 
 
This makes teachers feel that his or her effort to report and remedy misbehaviour 
was not taken seriously, followed up or given the needed attention.  Teachers and 
became reluctant to report similar cases again.  Secondly, learners have so many 
rights and are usually let off with a hypothetical slap on the wrist which consists of an 
hour detention in which they write out a certain amount of words.  This type of 
punishment does not seem to be effective as some learners continuously receive 
detention for the same offences. 
 
Masitsa (2008:235) views detention as a measure that promotes certain misconduct 
and states that “disciplinary measures such as detention suit the lazy and 
unprepared learner who wants to spend the rest of the day doing nothing. They 
teach learners how to benefit from displaying a lack of discipline. The upsurge of 
learners’ misbehaviour at schools, teachers’ frustrations because of their inability to 
curb it and teachers’ defiance of the new code of disciplinary measures, has led to 
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the use of unacceptable and illegal disciplinary measures”. This could also cause 
teachers to become despondent and not report or address incidents of learner-
misbehaviour.  
 
After speaking to other teachers it became clear that many teachers did not realise 
that they had been victims of abuse until pointed out to them. Teachers mentioned 
that they did not feel respected by their learners. They mention that have been told 
that they were not good enough, sworn at and various other form of disrespect they 
faced even on a daily basis. This indicated that the preventative measurement of 
detention that was given to teachers has failed them. If a punishment was sufficient 
that behaviour would not be displayed again, if at all again.   Yet our detention rooms 
stay full and the teachers remain the human punching bags of verbal and emotional 
abuse by learners. 
 
Another problem with teachers being verbally and emotionally abused was that to a 
large extent it went undetected. The only time when the public became aware of 
teacher abuse is when a story is reported in the media. For a story to be newsworthy 
it has to show a serious form of abuse or the abuse has to be extremely visual. As 
most of these cases are swept under the rug, not reported or kept quiet there is very 
little research information available on teacher abuse by learners in South Africa, 
despite the that it is an international problem that teachers are faced with in high 
schools on a daily basis.  
 
Student teachers and in-service teachers are taught classroom management but the 
extent to which discipline in schools have decreased this alone is not enough 
anymore. In January 2014 teachers from three different high schools, including mine, 
came together for a two day seminar on ‘Character Education in Schools’.  This 
course was designed based on the need for teachers to teach learners and their 
parents about the six pillars of a stable and positive character.  Courses like these 
add to the teacher’s workload as teachers now not only have to work through the 
normal curriculum but also have to teach the following character traits to learners: 
trustworthiness, respect, responsibility, fairness, caring and citizenship.   
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Unfortunately the hype of the ‘Pillars of Character’ course was short lived.  Schools 
attempted to implement the information they were taught, but many teachers found it 
to be a waste of time as it became just another thing that had to be fitted into an 
already overloaded schedule.  The learners did not buy into the idea and the ‘Six 
Pillars of Character’ course is now only a distant memory of yet another failed 
attempt at positively influencing the modern school, learner and their behaviour 
towards their teachers.   
  
1.3       PROBLEM STATEMENT 
 
The main problem that was investigated and explored in this research study was   
that teachers are being abused verbally, emotionally or even physically by learners 
in high schools and that it seemed to be a silent epidemic.  The problem is that the 
number of teachers that experienced this kind of abuse in the classroom and in 
schools appeared to be increasing. 
 
Often teachers lacked the necessary skills to cope with abuse behaviour and did not 
report as they fear that it might reflect negatively on them. Teachers worried that this 
could make them appear incompetent or inadequate.  The concern of being told that 
you need to learn how to control your classroom, work on classroom management or 
perhaps try to incorporate alternative teaching strategies has been common 
response towards teachers who complain about difficult classes or learner-
misbehaviour.  
 
This type of behaviour and treatment of teachers by learners is not something that 
should be overlooked or condoned.  It needs further investigation and exploration 
and is the main aim for undertaking this study.  
 
The problem statement of this study can subsequently be summarised as the fact 
that teachers whose job is to educate and guide learners are regularly abused 
emotionally, verbally and sometimes even physically by learners.  Learners are 
supposed to respect and obey their teachers not only for educational purposes but in 
order to grow holistically and become productive and responsible adults. A further 
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concern is that teacher abuse by learners is an increasing problem and it is reaching 
shocking statistics as has been revealed in this study.  
 
1.4 RESEARCH QUESTION AND SUB-QUESTIONS 
Based on the above problem statement the main question that guided this study was 
as follows:  
 
1.4.1 PRIMARY RESEARCH QUESTION 
 How does the emotional, verbal and or physical abuse of teachers by learners 
impact on the general well-being of teachers? 
 
1.4.2 SECONDARY RESEARCH QUESTIONS 
Based on the main research question the following secondary research questions 
emerged:  
 
 What types of abuse are teachers most likely to be subjected to? 
 How frequently are teachers exposed to abuse by learners? 
 Are there any solutions to teacher abuse that teachers can offer? 
 
1.4.3    RESEARCH SITE 
The research was conducted in four high schools in the Port Elizabeth region.  
These sample schools were located in various areas and included advantaged and 
disadvantaged schools to ensure diversity.   
 
1.5 RESEARCH AIM AND OBJECTIVES 
1.5.1 AIM OF THE STUDY 
Based on the main research question and the sub-questions the following aim and 
objectives have been formulated: 
The aim of the research study is to: 
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 Investigate how the emotional, verbal and/or physical abuse of teachers by 
learners impact on teacher general well-being. 
 
1.5.2   OBJECTIVES OF THE STUDY 
The objectives of the research study are to:  
 Identify which types of abuse are teachers most likely to be subjected to. 
 Identify how frequently teachers experience abuse by learners. 
 Provide possible solutions to teacher abuse by learners as identified by 
teachers. 
 
1. 6 LITERATURE REVIEW 
 
According to De Wet and Jacobs (2013:449) teacher well-being or teachers being 
bullied by learners can be defined as: “frequent and prolonged exposure to negative 
acts that are intended to be hostile and/or are perceived as hostile by the victim. It 
may be triggered by a work-related conflict in which the target becomes increasingly 
stigmatised, victimised and unable to cope with the situation”. De Wet and Jacobs 
(2013:450) further state that teacher bullying infringes on teacher well-being can 
include “attacks on self-esteem, personal and professional relationships and 
professional practices, as well as criticism of the victim’s personal life”. The authors 
add that “victims of bullying may be exposed to a wide range of different behaviours, 
be it in the form of persistent insults or offending remarks, persistent criticism or even 
personal or physical abuse”. 
 
De Wet and Jacobs (2013:449) viewed a teacher as “a person working as a trained 
teacher in an education environment, and does not refer to any specific post level”. 
Teaching can be viewed as “a complex enterprise. It is complex for the following 
reasons: Students vary in their physical, social, emotional, cognitive, and cultural 
characteristics ... [and] if not managed properly, an endeavour as complex as 
teaching can easily become chaotic” (Snowman and Biehler, 2003:418). One of the 
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elements that can cause chaos in teaching and the classroom is the abuse of 
teachers by learners. 
 
Teacher well-being in this study focused on the verbal, emotional and physical abuse 
that a teacher may experience by learners at school.  Cowie and Jennifer (2008:3) 
noted that physical abuse can be categorized as “direct physical aggression that 
includes such behaviours as pushing, hitting, punching or kicking”.  Verbal abuse 
according to Cowie and Jennifer (2008:3) stated that this type of abuse could be 
seen as “direct verbal aggression which may take the form of yelling abuse at 
another, name-calling, using insulting expressions or making verbal threats”.  
 
De Wet and Jacobs (2006:55) said that “educator-targeted bullying, on the other 
hand, may include the following: Persistent, intentional and vigorous abuse of the 
educator, swearing and/or mocking the educator; knowingly ignoring the educator, 
making personal comments about the educator, and damaging the educator’s 
property”.  These factors of verbal and physical abuse could possibly in turn lead to 
emotional abuse of teachers and in turn affect their well-being and is termed by De 
Wet and Jacobs as Educator-Targeted Bulling (ETB).  De Wet and Jacobs (2006:55) 
elaborate on this and say that Educator-Targeted Bulling can be defined as “threats 
of physical assault, verbal abuse, racial and sexual slurs, repeated intimidation, 
disrespectful behaviour, vandalism of personal belongings and persistent class 
disruption”. Learners who took part in Educator-Targeted Bulling aimed to undermine 
the teacher’s confidence. 
 
Saunderson and Oswald (2009:143) said that “teachers in South Africa report that 
they find it difficult to ensure and support quality learning processes in their 
classrooms due to the disrespectful and extremely disruptive behaviour of some 
learners. A percentage of teachers respond to this by annually leaving the 
profession. Teachers who remain in the profession are reportedly less motivated and 
merely try to “survive” each school day... that the continuous struggle of teachers to 
manage difficult learner behaviour which takes up much of their time and energy 
leads to high levels of frustration and to their questioning their own efficacy”. The 
authors added to this and stated  that “the media would have us believe that 
teachers worry more about serious acts of violence than other sorts of challenging 
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behaviour […] yet the downside of teaching is managing the relentless grind of nitty-
gritty behaviour that disrupts teaching and learning” (Saunderson and Oswald, 
2009:143). 
 
Some of the problems noted by Saunderson and Oswald (2009:144) included “any 
learner behaviour that prevents a teacher from teaching and a learner from learning”. 
Furthermore, Saunderson and Oswald (2009:145) stated that behaviour could be 
problematic when “it is exhibited in the wrong place, at the wrong time, in the 
presence of the wrong people, and to an in appropriate degree”.  
 
The following behaviour has been noted as behaviour that could become disruptive 
and add to the problem and affect teachers’ well-being in schools while they are 
teaching.  “Refusing to obey requests and instructions; general noisiness; showing 
off; teasing; irritating or disturbing other learners; leaving their seats without 
permission; talking out of turn; calling out when the teacher or other learners are 
talking; making improper noises, and generally not paying attention” (Saunderson 
and Oswald, 2009:144). 
 
As far as the topic of teacher abuse was concerned it appeared that not as much 
research has been undertaken on this topic in South Africa.  De Wet and Jacobs 
(2013:448) mentioned that “research across occupations found: teaching to be a 
high risk job; the negative consequences of WPB on employees and organisations; 
the lack of research on the topic in South Africa and within an international and 
South African schooling context; and the need for data on the prevalence of WPB in 
South African schools. South Africa is facing an education crisis and motivated and 
dedicated teachers are a prerequisite to rebuild a faltering school system. This will 
not be possible if teachers are victimised by their peers, leaders, administrative staff, 
parents and even learners”. 
 
It appeared that teacher abuse by learners was a fairly unexplored and unreported 
topic in education in South Africa. The literature and academic resources available 
on teacher abuse by learners mainly stemmed from situations and scenarios largely 
focussed on the other parts of the world where violence and abuse towards teachers 
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were reported more often and where it was more prevalent. This will be discussed 
and expanded in more detail in Chapter 2. 
 
1.7 THEORETICAL FRAMEWORK 
 
The theoretical framework of this study was based on the Self-Actualisation Theory 
of Abraham Maslow. Maslow, Stephens and Heil (1998:xix) stated that “Abraham 
Maslow left a legacy for all of us.  His pioneering work in the field of humanistic 
psychology has made an indelible imprint on the way we view ourselves, our lives, 
and our institutions”. For the purpose of this study the focus was on how Abraham 
Maslow’s theory could be applied to teacher abuse and well-being. 
 
“Maslow’s defining work was perhaps his development of the hierarchy of needs.  
Maslow believed that human beings aspired to become self-actualizing.  He viewed 
human potential as vastly underestimated and an unexplained territory.  The now 
famous pyramid has come to illustrate his concept” (Maslow et al. 1998:xx). 
 
For the purpose of this study the Self Actualisation Theory was implemented to 
illustrate the teacher as an individual with their own set of needs as opposed to just 
someone that fulfilled a task.   
 
Maslow developed a hierarchy of personal and social factors and referred to it as 
human needs.  According to Meyer, Moore and Viljoen (2003:336) “Maslow’s view of 
the person is essentially optimistic, he acknowledges the positive aspects of human 
nature – the person’s dignity, his or her active will to develop; and he stresses the 
person functioning as an integrated whole”. Hamachek (1995:45) supports Maslow’s 
point of view and declares that “if humankind is bad, it is because the environment is 
bad and not because of any inherent rottenness...humans become destructive when 
their inner nature is twisted, denied, or frustrated”. 
 
The hierarchy of needs is based on the fact that Maslow states that all humans have 
a need to attain self-actualisation and for humans to reach self-actualisation and to 
be the best we can be.  In order for humans to reach self-actualisation they need to 
progress through five different levels of needs and need to fulfil certain needs before 
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progressing to the next  “The lower need in the hierarchy, the more urgent it is, which 
means that lower needs must first be gratified before needs at a higher level 
manifests themselves” (Meyer et al. 2003:337). 
 
Abraham Maslow’s theory on the Hierarchy of Needs with regards to teacher well-
being will be discussed in more detail in Chapter 2.  
 
1.8      RESEARCH DESIGN AND METHODOLOGY 
 
1.8.1   RESEARCH PARADIGM 
 
A pragmatic paradigm was applied for this research study as it allowed for “a view of 
social science, [and] a lens through which [to] examine the practice of research” 
(Maree, 2011:32). 
 
1.8.2   RESEARCH METHODOLOGY 
 
The research methodology used was the mixed method methodology.  Creswell 
(2003:12) stated that this method “opens the door to multiple methods, different 
worldviews, and different assumptions, as well as to different forms of data collection 
and analysis”. Creswell (2003:18) also mentioned in his research design that this 
“approach is one in which the researcher tends to base knowledge claims on 
pragmatic grounds (e.g., consequence-oriented, problem centred, and pluralistic). It 
employs strategies of inquiry that involve collecting data either simultaneously or 
sequentially to best understand research problems”. The use of this method allowed 
for “both quantitative and qualitative data because they work to provide the best 
understanding of a research problem” (Creswell, 2003:12). 
 
Employing this method allowed for comprehensive research and stronger findings in 
both numerical findings and analytical analysis. The literature data capturing was 
more reliable and valid as both methods were employed in one research setting.  
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1.8.3 SELECTION OF PARTICIPANTS (SAMPLING) 
 
The sample used for the collection of quantitative and data comprised of the staff of 
four high schools situated in the Port Elizabeth region. Purposive sampling was used 
in this study as Maree (2011:178) stated that it is the “method of sampling used in 
special situations where the sampling is done with a specific purpose in mind”. For 
this study the purpose was for only teachers who teach high school and who were 
aware of teacher bullying by learners to take part.   
 
To collect quantitative data the four sample schools was given fifty pre-designed 
questionnaires for the teachers to complete and a sample of eighty six teachers were 
identified. The criteria for a teacher to take part included that a teacher needed to 
have teaching experience in a high school and be in a mainstream school for longer 
than six months. It was important to attain a sizable amount of participants to ensure 
reliability and validity.  
 
The quantitative questionnaire provided a space at the bottom for teachers who 
volunteer to be interviewed as part of the qualitative aspect of the study. Teachers 
who felt that their experience could contribute to the research and wished to be a 
part of the proceedings filled their contact details and were contacted for interviews.  
 
The sample for qualitative data collection also included purposive sampling as the 
teachers who were willing to discuss their experiences, anonymously met with me in 
individual interviews and had to have been involved in an incident where they were a 
victim of verbal, emotional and or physical abuse at their school. Five teachers were 
interviewed and audio-recorded before the responses were transcribed and 
analysed.  
 
1.8.4 DATA GATHERING INSTRUMENTS 
 
Data was gathered by using different data gathering tools.  To collect quantitative 
data a pre-designed questionnaire was used.  According to Walliman (2011:97) 
“questionnaires are a particularly suitable tool for gathering quantitative data”. The 
questionnaire was designed using a Likert scale and participants had to complete 
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the forms accordingly. Maree (2011:167) noted that a Likert scale “is very convenient 
when the researcher wants to measure a construct.  This is done by asking a series 
of Likert scale questions and then calculating a total score for each question”.  
 
Data collection took the form of quantitative research gathered by questionnaires. 
The questionnaires were analysed and interpreted with statistical tests and the 
analysis was explained with diagrams and graphs that gave clear illustration of the 
findings with short explanations of the numerical data. The quantitative data was 
analysed statistically.  
 
The qualitative research was gathered during personal interviews using pre-
designed interview schedules.  According to Walliman (2011:99) “the use of an 
interview to question samples of people is a very flexible tool with a wide range of 
applications”. Walliman (2011:99) also mentioned three types of interviews and 
according to him, my study made use of a semi-structures interview, “that contains 
structured and unstructured section with standardised and open type questions”.  
 
Walliman, (2011:130) noted that qualitative research could be described as follows: 
“this type of research is based on data mostly expressed in the form of words – 
descriptions, accounts, opinions, feelings etc. – rather than on numbers”. After the 
semi-structured interviews were conducted and transcribed, themes and subthemes 
that emerged were identified and analysed. As Walliman mentioned (2011:163) “the 
whole point of collecting data and analysing it is so that you can come to some 
conclusions that are relevant to your research problem and achieve the aims of your 
project”.   
 
1.8.5      DATA COLLECTION 
 
1.8.5.1   QUANTITATIVE DATA COLLECTION 
Quantitative data is “data that expresses quantity or amount” (Badenhorst, 2010:92) 
and in this study will be gathered with questionnaires.  
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A quantitative teacher questionnaire was designed using a Likert rating scale of one 
to five, asking “specific, narrow-ended research questions that can be observed or 
measured” (Maree, 2011:257) were used. Eighty-six high school teachers from four 
different high schools in the Port Elizabeth region took part and completed the 
questionnaires. 
 
The data collected from the quantitative questionnaires were statistically analysed,  
discussed and explained by using various diagrams or graphs to display the findings 
as “the research method is specific” (Badenhorst 2010:92). 
 
1.8.5.2 QUALITATIVE DATA COLLECTION 
 
Qualitative research “is an inquiry process of understanding where a researcher 
develops a complex, holistic picture, analyses words, reports detail views of 
informants, and conducts the study in a natural setting” (Maree, 2011:259). The 
study was conducted with five teachers who agreed to be audio recorded and took 
part in the individual, interpersonal interviews.   
 
In the interviews the five participants were asked several open ended questions as 
“the research question is broad, and seek to understand participants’ experiences 
with the central phenomenon” (Maree, 2011:259).  
 
Participants were encouraged to speak freely about their experiences in the field and 
offered insight on what forms of abuse they have experienced.  This was done 
through scheduled individual interviews as “a researcher often approaches reality 
from a constructive position, which allows for multiple meanings of individual 
experiences” (Maree, 2011:259). 
 
Thereafter the participant was asked specifically if he or she has been a victim of 
abuse by a learner, stating the various forms of abuse that they might have 
experienced. The participant was motivated to give more details of specific cases 
and state the strategies that were implemented to deal with the issue and to explain 
the success rate of the disciplinary steps followed at their school. After the interviews 
were conducted the data was collected, transcribed and analysed.   
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1.9      ETHICAL CONSIDERATIONS  
 
Ethics has to do with the credibility of the research conducted and to “respect our 
respondents, if we feel the research task is important and if we feel the research 
conclusions are worthy, we will value honesty and integrity in research” (Badenhorst, 
2010:189). 
 
To get ethical clearance written permission was obtained from the Department of 
Education and the NMMU Faculty of Education’s ethics committee.  Once this was 
done permission from the principals of the high school from which teachers were 
identified to take part in the study were obtained. Each participant of the study gave 
written consent and completed a consent form.     
 
Once ethical clearance was obtained four sample high schools in the Port Elizabeth 
region were approached to contribute to the research. It was vital that the 
participants were urged to be completely honest in their responses when completing 
the questionnaires.  Participants were ensured that the information gathered in the 
research would be handled as sensitive and not be exposed. Information would 
solely be used for research purposes. 
 
Teachers who were interviewed were audio recorded and the interview was 
transcribed thereafter to ensure originality. As the researcher I am accountable “to 
record data in a durable and appropriate[ly] referenced form” (Mouton, 2011:240). 
The identities of the participants remained anonymous and the information gathered 
were exclusively incorporated in the research as it is important to protect “our 
respondents because we recognise they are people – heroes in their own stories 
and not just side characters in ours” (Badenhorst, 2010:189). 
 
Participants did not have to fear that sensitive information could be traced back to 
them or that their principals, governing body or anyone else could have access to the 
information discussed in the interviews or filled in on the questionnaires.  Given the 
sensitive nature of the topic this was very important. Trustworthiness was essential 
to conduct the survey candidly and this was clearly conveyed to all the participants. 
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As the researcher I was ethically obliged to gather and produce data truthfully and 
present the evidence that I found in an honest and sincere manner as “[t]he ethics of 
science concerns what is wrong and what is right in the conduct of research” 
(Mouton, 2011:238).The ethical consideration of the study will be discussed in more 
detail in Chapter 3. 
 
1.10. OVERVIEW OF THE LAYOUT OF THE DISSERTATION 
 
Chapter One: This chapter includes the introduction and orientation of the 
research study. 
Chapter Two: 
 
Chapter two concentrates on the literature review of the study and 
will include Abraham Maslow’s theoretical perspective of self-
actualisation. 
Chapter Three: 
 
This chapter will present the research design and research 
methodology.  
Chapter Four: 
 
The analysis of the research and the research findings will be 
included in chapter four.  
Chapter Five: 
 
This chapter will consist of the discussions of the findings, the 
conclusions and recommendations.  
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CHAPTER 2 
 
LITERATURE REVIEW:  ABUSE OF TEACHERS BY LEARNERS 
 
2.1      INTRODUCTION 
 
In Chapter 1 the abuse of teachers by learners was introduced as the main aim of 
this study. It was also mentioned that very little research and empirical investigation 
seems to have been done on the topic. It was definitely true that in South Africa not 
much had been published despite the fact that teacher abuse by learners happened 
regularly. For this reason it could possibly be seen as a silent epidemic as it appears 
that not many teachers or researchers are talking about this phenomenon.  
 
It is also very likely that the abuse of teachers by learners has a negative effect on a 
teacher’s well-being, especially since teachers did not seem to feel free to share 
these experiences with others. The impact that teacher abuse by learners has on 
teacher-well being will be investigated and explored in this study. 
 
Chapter 2 focused on the literature based on the topic, the current situation in terms 
of teacher well-being both internationally and in South Africa was investigated and 
reported. The literature review focussed on the possible reasons for teacher abuse in 
high schools and it included numerous factors that could be linked to the reasons for 
teacher abuse and the impact of it on the well-being of teachers. This was explored 
at the hand of the renowned Self-Actualisation Theory of Abraham Maslow as the 
theoretical framework of this study.  
 
The main concepts used in this study were explained to prevent any ambiguity or 
misunderstanding of concepts and to ensure a general understanding of the 
concepts. 
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2.2 CLARIFICATION OF CONCEPTS  
 
2.2.1 TEACHER ABUSE AND WELL-BEING 
 
In this study teacher well-being focuses on the verbal, emotional and physical abuse 
that a teacher may have experience by learners at school.  According to De Wet and 
Jacobs (2013:449) teacher well-being or teachers being bullied by learners can be 
defined as: “frequent and prolonged exposure to negative acts that are intended to 
be hostile and/or are perceived as hostile by the victim. It may be triggered by a 
work-related conflict in which the target becomes increasingly stigmatised, victimised 
and unable to cope with the situation”. 
 
Pervin and Turner (1998:4) defined Educator-targeted bullying (ETB) as “persistent 
and vigorous abuse of the educator by swearing or mocking, knowingly ignoring the 
educator, making personal comments about the educator and damaging the 
educators’ property, and goes ‘hand in hand’ with persistent class disruption”. 
 
Upon looking at the definitions of abuse it was seen that the concept had a negative 
connotation. It was something that an individual would like or want to experience. 
According to the Oxford Dictionary (2010:6) the word abuse could be defined as to 
“use in a way that is wrong or harmful”, the “unfair, cruel or violent treatment of”, “to 
make bad use of”, “to treat a person or an animal in a cruel or violent way” and to 
speak to someone in a “rude and offensive; criticizing” way.  The concept of abuse 
literally means the misuse of something or someone.  The term teacher abuse could 
be understood as the unfair or cruel treatment of a person whose job it is to teach. 
 
Abuse can take various forms and cannot always be pin-pointed or seen as an 
individual act.  Therefore, it was necessary to define and explain the various forms of 
abuse a teacher may experience by learners at school. De Wet (2007:12) also 
pointed out that teacher abuse was at times physically violent and other times not 
and said that “in South African law, violent acts involve both physical and non-
physical harm that may result in damage, pain and fear”. 
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2.2.2 PHYSICAL ABUSE  
 
Physical abuse or violent behaviour according to Martin et al. (2013:400) could be 
seen as “violence as ‘aggressive behaviour where the actor or perpetrator uses his 
or her own body or an object (including a weapon) to inflict (relatively serious) injury 
or discomfort upon another individual. This again links to purely physical acts and 
fails to incorporate threatening and intimidating behaviour. Other definitions have 
emphasized a need to include broader forms of violence including verbal abuse and 
harassment”. Because of the nature of this type of abuse it can easily be seen on a 
camera, observed by other learners or staff members.  As mentioned physical abuse 
can take the form of physical violence, pushing and or shoving and may also leave 
the victim with physical evidence of such abuse.  This kind of abuse could leave 
behind blue marks, scars or even wounds.   
 
2.2.3 VERBAL ABUSE 
 
Verbal abuse according to Cowie and Jennifer (2008:3) can be seen as “direct verbal 
aggression which may take the form of yelling abuse at another, name-calling, using 
insulting expressions or making verbal threats”. Therefore, the spoken word by one 
person to another that can cause someone to feel abuse.   
 
2.2.4 EMOTIONAL ABUSE 
 
Emotional abuse, for the mostly occurs in verbal attacks, De Wet (2007:13) mentions 
that emotional abuse can be defined as behaviour when “there are verbal attacks, 
threats, taunts, slagging, mocking, yelling, exclusion, and malicious rumours” that 
can cause the victim to feel emotional abuse or pain as a result of the above 
mentioned. According to De Wet (2007:27) a study on teacher abuse found that 
“educators are more likely to be victims of non-physical than physical violence” and 
that “educators were more likely to be victims of non-physical violence, such as 
being cursed, insulted, humiliated or threatened”. 
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2.2.5 TEACHING 
 
According to Powell and Kusuma-Powell (2010:81) “teaching is an interactive, 
interpersonal experience that requires personality and communication”. The Oxford 
Dictionary (2010:1532) refers to a teacher as “a person whose job is teaching, 
especially in a school”. 
 
The Urban Dictionary defined a teacher as the “1) Provider of knowledge and insight. 
2) Mentor. 3) One who inspires motivates and opens up minds to the endless 
possibilities of which one can achieve. 4) One who makes a positive difference in the 
lives of many. 5) One who is admired, appreciated and held in the highest esteem”.  
 
De Wet and Jacobs (2013:449) viewed a teacher as “a person working as a trained 
teacher in an education environment, and does not refer to any specific post level”. 
 
After considering these definitions it appeared that being a teacher could be seen as 
a humbling practice in which you give of yourself so that others may excel.  A 
teacher can be seen as an educator; a person who teaches individuals of all ages 
and enjoys it. 
 
2.2.6 BULLYING 
 
According to the Centre of Disease Control and Prevention (CDC) bullying can be 
described as a “form of youth violence”. Although the definitions of bullying vary, the 
Centre of Disease Control and Prevention states in their fact sheet on Understanding 
Bullying (2015) that bullying  can “include: aggression that is physical (hitting, 
tripping), verbal (name calling, teasing), or relational/ social (spreading rumors, 
leaving out of group)”. An initial investigation revealed that teachers are occasionally 
submitted to any one or more of these types of abuse. 
 
De Wet and Jacobs (2013:450) stated that teacher bullying infringes on teacher well-
being can include “attacks on self-esteem, personal and professional relationships 
and professional practices, as well as criticism of the victim’s personal life”. The 
authors add that “victims of bullying may be exposed to a wide range of different 
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behaviours, be it in the form of persistent insults or offending remarks, persistent 
criticism or even personal or physical abuse”. 
 
2.3 LITERATURE REVIEW 
 
As mentioned in Chapter 1, teacher abuse by learners was a relatively new concept. 
This was especially true in0 South Africa where up to now little or no information on 
the topic has been available. De Wet and Jacobs (2006:54) noted that “in contrast 
with the abundance of research on learners bullying one another, little evidence 
could be found of research on educator-targeted bullying (ETB)”. Wolhuter and 
Russo (2013:1) mentioned that “[t]eachers in South African schools battle with 
problems in learner discipline. Research indicates that teachers are at a loss as to 
handling these situations”.  
 
An initial internet and literature search for this study revealed that this was indeed 
the case as only a few articles on the topic of teachers abused by learners in South 
Africa could be traced. There was however evidence that teacher abuse by learners 
seemed to be on the increase and the media had already reported on various cases 
of serious teacher abuse by learners.  
 
A typical case that came to mind was the case of a Grade 8 pupil who abused his 
teacher physically by chasing the teacher with a broom. This case was recorded on 
a cell phone on 20 September 2013 at the Glenvista High School in Johannesburg. 
The video is available on YouTube and shows a pupil being video recorded on a cell 
phone camera by another learner as he is terrorising his teacher in class.  The 
learner took a broom and chased the teacher out of the classroom while the fellow 
learners encourage him to do so. While the commotion was going on the other 
learners could be heard laughing in the background and it sounds as if they were 
enjoying the display abusive behaviour.  The teacher was forced to leave the 
classroom was shown walking away with the learner in question’s suitcase. In 
December 2013 this had already been viewed more than 19 000 times.  
 
De Wet and Jacobs (2006:54) stated that “the lack of research maybe ascribed to 
the failure of schools to recognise the existence of ETB. The unwillingness of school 
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managers to recognise the existence of ETB is illustrated by the fact that only 14 
percent of Irish Schools have support systems in place to deal with adult bullying”.  
 
2.4      THE IMPACT OF TEACHER ABUSE 
 
The problem that teachers are faced with as De Wet and Jacobs (2006:55) 
mentioned that “the educator, who is supposed to be the leader and mentor in the 
educator-learner relationship, is disempowered by the negative actions of his or her 
learner(s)”. In the YouTube video it is clear that the learners in that class had lost 
respect for the teacher. The learners showed physical signs of abuse their teacher in 
his classroom as well as in front of other learners. Then in turn they uploaded the 
video to the internet for the world to see. 
 
Events like the one mentioned above definitely impacts negatively on the well-being 
of teachers and can lead to various negative consequences for teachers and 
teaching as a profession. It appears that teachers are being booked off work 
primarily because of stress and other psychological conditions.  This can possibly be 
because of the ever increasing abuse and demands in the educational sphere.  
 
According to  Hill (2008) a survey published in the United Kingdom in the Journal of 
Managerial Psychology in 2005, mentioned that “teaching was ranked as the second 
most stressful job out of 26 occupations, including, and exceeding, that of 
ambulance drivers. The pressure, according to YouGov research, commissioned by 
Teachers TV, has led half of all teachers to consider leaving the profession”. 
 
Schultz and Schultz (2006:351) agreed with this statement and say that “stress-
related diseases are widespread among employees throughout the world... and as 
many as half of all visits to physicians are precipitated by stress”. Furthermore, 
Wyngaart (1994:355) also supported this statement by saying that “high job 
satisfaction contributes to health and longevity”.  
 
Naong (2007:285) stated that “change fatigue seems to have been plaguing the 
teaching profession in the recent past as a succession of changes continued to have 
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a bearing on teachers’ personal as well as professional well-being, including their 
work ethic, job satisfaction and morale”. 
 
De Wet and Jacobs (2006:69) noted that “[a]lthough educators’ trade unions in 
South African acknowledge that educators’ rights are being “trampled” by learners, it 
appears that they are not, (at this stage), willing to take legal recourse”. This makes 
it challenging to work with children who are not held responsible for their actions.  
 
De Wet (2007:11) also added to this concern and stated that “[e]ducators have the 
right to a working environment in which they feel valued and respected; where they 
may actively support learners’ development and learning and where they are free 
from fear, threat and harm. The aforementioned sentiments are echoed and 
entrenched in the South African Bill of Rights in Chapter 2 of the Constitution of the 
Republic of South Africa (RSA 1996). Section 12 (RSA 1996) stated that everyone 
has the right to freedom and security of person, which includes the right “to be free 
from all forms of violence … [and] … not to be treated or punished in a cruel, 
inhuman or degrading way”. It appeared that these rights are not upheld by the 
authorities and that teachers are not protected when their rights are violated.  
. 
Although poor discipline and a blatant disregard of respect towards teachers and 
their rights by learners appear to lead to teacher bullying there are also various other 
contributing factors that contribute towards teacher bullying. Some of the possible 
reasons for teacher bullying are discussed below. 
 
De Klerk and Rens (2003:354) for instance mentioned in this regard that “[w]hen 
looking at reports on the lack of discipline in South African schools, the absence of 
consideration for one another in society, the high crime rate and incidences of 
violence, one realises that currently a lack of values conducive to a healthy society 
and a well disciplined school community is evident”. 
 
Maphosa and Shumba (2010: 396) “found that educators seem to view the rights 
given to learners as more than those given to the educators themselves. It is 
interesting to note from the findings that educators are aware that children’s rights 
were important and need to be protected. However, their argument is that leaving 
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children to act as they pleased is not only unacceptable but equally a form of abuse 
that does not consider the children’s future as responsible citizens”. Therefore, if 
children have too many rights in school, it could be a hindrance to their education as 
they are almost immune to any form of punishment when they misbehave.   
 
2.5     FACTORS CONTIRBUTING TO TEACHER ABUSE 
 
It appeared that the abuse of drugs and alcohol can be another reason why learners 
display abusive behaviour towards teachers. This is supported by Pretorius 
(2009:262) who stated that “drug abuse has become an epidemic, exceeding all 
previous limits and reaching quite alarming proportions”. 
 
 “Drug addiction among school-going adolescents is more than just a socio-
educational problem.  It is indeed a social-pathological phenomenon, because the 
drug addict is subjected to the total breakdown of himself as a person, of his social 
relationship, his humanness and his survival as an individual” (Pretorius, 2009:263).  
With relation to what Pretorius said, it can be seen that being in such a state that 
learners would not only lose respect for themselves but also the people around them 
as drug abuse can affect their physical, emotional and mental aspects of their lives. 
 
Therefore, it is suggested that “(t)he use of drugs obstructs and impedes the 
juvenile’s quest for a meaningful life and co-existence. It operates destructively and 
regressively” (Pretorius, 2009:266). 
 
Singh and Steyn (2013:3) found “that the availability of drugs and alcohol influences 
a culture of aggression and violence amongst children”. This kind of behaviour was 
often seen in the classroom where learners who abuse drugs display abusive 
behaviour towards teachers because of their involvement with substance abuse.  
Schools can apply drug testing policies and usually when a learner displays rapid 
changes in behaviour or unacceptable behaviour they tend to test positive in these 
tests. 
 
Learners often experience with marijuana (dagga) which according to Ratini in 
WebMD Medical Reference (2014) “can be addictive: Nearly 10% of people who use 
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it become dependent on it. It isn’t clear whether marijuana is a gateway drug that 
makes people more likely to try harder drugs like cocaine and heroin”. Marijuana is 
an inexpensive substance, easily accessible and one of the most common drugs in 
my experience that learners have tested positive for at school. Unfortunately, the 
side effects are not as mild as it is perceived to be.  The use and abuse of marijuana 
can cause moodiness, on top of the mood swings that adolescents already 
experience severe irritability, irrational thinking as well as a change in personality 
and a general sense of tiredness.  
 
A more commonly abused substance that is even easier access than drugs is the 
alcohol.  The use and the abuse of alcohol by learners is a common occurrence in 
high school. “The increasing uncontrollable use of alcohol among young people in 
modern society readily leads to alcohol dependence among schoolchildren” 
(Pretorius, 2009:277). The abuse of alcohol can attribute to teacher abuse in schools 
as alcohol has a negative effect on the human body especially the body of an 
adolescent.  Teenagers are more likely than adults to ingest more alcohol in one 
drinking session, this leads to drunk and unruly behaviour that could be fatal or result 
in poor life choices such as unprotected sex, rape, violence and or other extrinsic 
factors. Other behavioural signs that can be observed with the abuse of alcohol are 
that learners may display signs of “antisocial behaviour, aggression directed towards 
oneself and society, irritability, irrational behaviour, and poor scholastic achievement” 
(Pretorius, 2009:280). 
 
Therefore, the abuse or usage of drugs and alcohol can indeed be added to the 
reasons for teachers being abused by learners in their classrooms.  The frightening 
aspect of this is that substance abuse can be tested with drug tests, but alcohol 
abuse proves more difficult to detect in a drug test as alcohol does not stay in the 
learner’s system as long as other substances they use or abuse.  Unfortunately, the 
long term problems with alcohol abuse can severely affect a learner’s behaviour and 
quality of education he or she receives because “most adolescents who abuse 
alcohol fall into a pattern of addiction without any obvious, rational reason” (Pretorius 
2009:281). 
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The above mentioned showed that the environment in which many learners grow up 
was not ideal or conducive to their optimal growth. Because of this teachers bear the 
consequences and Naong (2007:283) stated that “[t]here is a direct correlation 
between (teacher) morale and (learner) discipline at school. Since the scrapping of 
corporal punishment, a sense of despair seems to have taken over amongst 
teachers in South Africa. The findings of a study indicated that more than 65% of 
teachers, out of a sample population of 80 respondents from schools located in 
Bloemfontein in the Free State, claimed that discipline at schools had deteriorated, 
and that their passion for teaching and the joy they had once found in their work had 
been adversely affected since the decision had come in to effect. Amongst the many 
reasons for low morale, cited by the teachers, lack of discipline was clearly the most 
prevalent and common concern, and generally seemed to be attributed to the 
abolition of corporal punishment”. 
 
Another factor that could possibly contribute to teacher abuse was that learners no 
longer received the needed attention they should at home. Parents neglected to 
come to parents’ evenings, watch their sport matches over weekends, attend their 
child’s prize giving or sports awards evenings. Singh and Steyn (2013:6) stated that 
“when parents lack interest in their children, they may instil negative behaviour in 
them”. Socio-economic factors as well as parenting issues play a huge role in child 
rearing as Le Roux (1993:84) mentioned that “(t)he family can be considered the 
most significant social situation in which education occurs”. Furthermore, Le Roux 
(1993:84) noted that “the child has a fundamental need to enjoy security in a happy 
family in order to live a meaningful life”. 
 
This appeared to be the era of the absent parent.  Some parents work long hours 
and are not physically able to be a part of their child’s life or they too lack the 
necessary educational or social skills to raise their children. This social economical 
factor makes teaching high school learners increasingly difficult as some learners 
fulfil the role of a parent at home when their parents is physically or mentally unable 
to do so. Pretorius (2009:126) supported this and said that “our quality of life is 
determined by the quality of the interpersonal relationships which we establish and 
adequate interpersonal relationships are essential”. 
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Children deal with various issues more so than ever before in their households.  
These issues can range from coping with divorce, abuse, absent parents and even 
taking over the role of the parent. Some children are raised by aunts and 
grandmothers and the support system in an adolescent’s life in modern society often 
leaves much to be desired. Singh and Steyn (2013:3) found in their studies that 
“parents who are unable to instil proper discipline in their children contribute to their 
disruptive behaviour”.  They also noted that “[s]ome learners are raised by parents 
who take alcohol and once they are drunk ... they solve their problem by fighting. 
And some of them [learners] even come to school intoxicated” Singh and Steyn 
(2013:3). 
 
The lack of parenting skills contributes to children who have to raise themselves and 
then turn idolising the wrong role models. Singh and Steyn (2013:3) noted that “the 
learners’ exposure to the environments in which they were brought up played a 
critical role in shaping their behaviour”.  
 
According to Pretorius (2009:370) “parents do not pay sufficient attention to the 
following: The child’s primary needs [and] the child’s level of psychological 
development”.  With the disintegration of family values and norms one can look at 
what Abraham Maslow said with regards to the self. He mentions that: “the ultimate 
goal of personal development is self-actualisation. Self-actualisation is the process 
through which people realise their potential” (Grieve, van Deventer and Mojapelo-
Batka, 2007:266). 
 
Myers, Abell, Kolstad and Sani, (2010:252) stated that “cultures, values and norms 
may change over time” and that this is however not necessarily the case anymore as 
modern family life appears to be in disarray nowadays and leaves much to be 
desired. Furthermore, Louw, Van Ede and Louw (2004:407) state that “family factors: 
Factors such as divorce; single-parent (especially single mother) families; family 
disintegration due to physical, sexual, drug and alcohol abuse and marital infidelity; 
lack of involvement of parents with adolescents; poor communication between 
parents and adolescents; and parents own attitude … could influence adolescents 
attitudes and behaviours”. 
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The breakdown in family values and or lack of values in the current social standing 
played a large role in the development of the learners and the way they behaved in 
and out of school. 
 
According to Maslow’s Hierarchy of Needs it can prove difficult for a learner to reach 
a level of self-actualisation as their lives are in such disarray.  Parents are either 
absent, incompetent or they lack the necessary moral fibre to install in their children. 
No level of self-actualisation can occur and learners identify with a distorted sense of 
reality and the contribution that they have to make to society. 
 
The disintegration of society’s values and norms has a serious impact on the 
relationship between the teacher and the learner.  The learner’s circumstances at 
home can lead to frustration and anger.  Learners can then, because of this react in 
negative way towards teachers. This can lead to the abuse of teachers by learners. 
Maslow explains that children must experience feelings of safety and security in 
order to achieve the level of self-esteem and the same is true for the teacher.  
 
According to Meyer et al. (2003:339) “Maslow’s theory accords with the general view 
held by educationalists that children feel safe in an environment where there is some 
kind of structure, with set limits and boundaries and where fixed patterns apply”. This 
appears to relate to teachers and if their need for safety and security is threatened 
by learner abuse it prevents the teacher from reaching their full potential, sustain 
their well-being as an individual and reach a level of self-actualisation. Furthermore, 
Maslow et al. (1998:1) indicated that “work actually becomes part of the self part of 
the individual’s definition of himself.  Work can be psychotherapeutic, psychogogic 
(making well people grow towards self-actualization)”. 
 
With regards to morals, Louw et al. (2004:12) described “moral development as 
another particularly important aspect of social development.  It involves the 
individual’s views concerning what is right and wrong, as well as changes in the way 
in which moral judgements are made”. Kouzes and Posner (1997:212) described 
values as the “deep-seated, pervasive standards that influence every aspect of our 
lives: our moral judgements, our responses to others, commitments to personal and 
organizational goals”. 
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It appeared that society as a whole has lost respect for its fellow man and without 
self respect and respect for others self-actualisation cannot occur because the need 
for esteem and affiliation cannot be obtained. From the above mentioned it is clear 
that teacher abuse by learners could be aggravated by various societal factors. 
 
In the next section attention was given to the incidence of teacher abuse on an 
international level as well as teacher abuse within the South African context.  
 
2.6 INTERNATIONAL PERSPECTIVE 
 
The abuse of teachers by learners appeared to be an even bigger problem in other 
countries than in South Africa and the American Psychology Association (APA) has 
gone as far as calling violence against teachers a silent national crisis. This website 
further states that; all educators are at risk and “[d]espite the cost and size of this 
problem, very little is known about factors that lead to teacher victimization. More 
research is needed to better understand the causes and correlates of teacher 
victimization”.  Looking at the statistics they found that abuse occurred more 
frequently in American secondary schools and victims of abuse were mostly female. 
 
The American Psychology Association claimed that “U.S. teachers aren’t just 
underappreciated; more than one-quarter are threatened on the job by their 
students, according to research by APA’s Task Force on Violence Against Teachers 
presented during the APA’s Annual Convention”. 
 
The School Violence Prevention policy study number 234 done in America in 
January 1998 by Alexander Volokh with Lisa Snell found that teachers in countries 
abroad have more exposure to teacher abuse. According to this study teachers in 
some schools teach from an enclosed area in the classroom in the interest of their 
own safety.  
 
The National School Safety and Security Services several schools in the Unites 
States had to install metal detectors at schools especially in “larger urban districts 
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with a history of chronic weapons offenses” as a preventative measurement because 
learners could carry dangerous weapons with them when come to school.  
 
In Volokh and Snell’s (1998:01) study they found that “[w]e divide school violence-
prevention methods into three classes—measures related to school management 
(that is, related to discipline and punishment), measures related to environmental 
modification (for instance, video cameras, security guards, and uniforms), and 
educational and curriculum-based measures (for instance, conflict-resolution and 
gang-prevention programs). All methods have their advantages and disadvantages”  
 
The American Psychology Association did a survey in the USA that “of 4,735 
teachers nationwide found that 27 percent said they had been verbally threatened by 
a student in the past year. In addition, 37 percent had been the target of obscene or 
sexual remarks from students, and 31 percent said a student had made an obscene 
gesture to them or groped them. Another 19 percent said they had been intimidated 
by a student; 13 percent by a student’s parent”. 
 
This situation is aggravated by the fact that as stated at the conference held for the 
Association of Teachers and Lecturers (ATL) North Wales branch, Bradshaw (April, 
2009) said: "We live in a time now where anything goes and young people know all 
their rights but have no idea of their responsibilities. Parents and teachers seem 
powerless to discipline children for fear of repercussions or, worse still, prosecution”. 
 
Martin et al. (2013:398) found that in studies done in the United Kingdom that 
“[v]iolence in schools is increasingly recognized as a social problem”. The author 
also mentions that “[i]n particular, ‘violent’ pupil behaviour targeted at teachers is 
currently seen as having a negative impact on the profession emphasize how 
teachers experience, feel and perceive violence may impact upon their teaching 
performance, on their relationships with their students and on the school’s overall 
social climate”. 
 
In Australia, the National Safe Schools Framework (NSSF) had been implemented.  
There “the framing and implementation of educational law and policy are 
underpinned by guiding principles that advocate and support a proactive, positive 
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and educative approach to discipline and the management of behaviour and that 
give effect to children’s fundamental rights and freedoms such as the right to learn in 
a safe environment that is free from disruption, intimidation, harassment and 
discrimination” (Wolhuter and Russo, 2013:7). 
 
The Response Early Intervention and Assessment Community Health (REACH) 
programme in Singapore has helped with the difficulties in their schools because it 
aids as “a tool for schools for dealing with learners with behavioural problems”. 
(Wolhuter and Russo, 2013:6) “Under this programme, school counsellors obtain the 
help of a multi-disciplinary team consisting of medical doctors, clinical psychologists, 
counsellors, social workers, occupational therapists, nurses and administrators. The 
team helps school counsellors to provide suitable school-based interventions to help 
these learners” (Wolhuter and Russo, 2013:6). 
 
In Singapore the situation in their schools became problematic and therefore they 
installed these measures to aid learners and teachers so that a holistic environment 
can be created where learning could take place.  The problems that learners may 
display might not always be because of discipline and could have deeper rooted 
aspects as to why learners misbehave; therefore having a team of physiologists and 
doctors working in the programme proved to be beneficial.   
 
New Zealand implemented “the two models in the category of positive disciplinary 
approaches, namely the Respectful Schools: Restorative Practices in Education and 
the New Zealand Minister of Education’s Positive Behaviour for [a] Learning Action 
Plan” (Wolhuter and Russo, 2013:1). 
 
“Educational authorities place a strong responsibility on teachers and schools with 
respect to the creation and maintenance of environments that are safe and 
conducive to learning for learners. Section 60A of the Education Act requires 
teachers or school officials to report to parents any matters that may put a learner at 
risk of not achieving or slowing a learner’s progress or harming a learner’s 
relationships with teachers or with other learners (Parliamentary Counsel Service 
New Zealand 2013a)” (Wolhuter and Russo, 2013:8). 
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In New Zealand their Ministry of Education “has posted guidelines for behaviour 
management on its website. The website underscores the principle that school 
culture strongly influences the state of learner behaviour and guides schools to 
consider a range of proactive strategies in this regard”. (Wolhuter and Russo, 
2013:8) From the above mention it is clear that New Zealand has a proactive 
approach to education and their Department or Ministry of Education adapted a 
serious tactic to improve schools in their country.  
 
The Brazilians implemented the National Education Plan in the state of São Paolo.  
This plan included the National Education Act that is “protective rather than punitive. 
In order to avoid criminalising and ‘judicialising’ interpersonal relations, characterised 
by inappropriate behaviour and abuse at school, such policies encourage the 
representatives of all school segments to create school rules that clearly establish 
the rights and duties of each member of the school community and to identify which 
measures should be taken by school officials when the previously established and 
mutually-agreed-to school rules are broken” (Wolhuter and Russo, 2013:3). 
 
The Act in Brazil was accompanied by “the general rules of conduct for schools 
issued by the Department, which are part of the Basic Internal Rules for State Public 
Schools of 1998. These rules of conduct have the nature of general guidelines, 
which are not enforceable. This means that they do not consist of a code of conduct 
that outlines immediately the applicable penalties for each type of misconduct. The 
objective of the rules is to help school officials define their own rules of behaviour set 
out in the School Protection and Citizenship Promotion Manual with sections 
describing how to live together and face any weaknesses that schools may have” 
(Wolhuter and Russo, 2013:3). 
 
Schools in other countries had the assistance of legislature and their own expertise 
to guide and control learner behaviour in their schools as the “manual fills the gaps 
about which education professionals had long complained. It outlines the rights and 
duties and the responsibilities and restrictions at schools, learner punishment, lack of 
autonomy and the power of the principal to act independently in the event of 
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violations as well as the expected behaviour of the learners in classrooms and even 
inside or outside of school buildings” (Wolhuter and Russo, 2013:3). 
 
In addition to this they included a teacher mediator programme, this programme “is 
supplemented by two others. The first program is called Prevention can be Taught, 
aimed at reducing learners’ vulnerability in relation to the use of alcohol, tobacco and 
other drugs as well as preventing teenage pregnancies. The second program is 
known as Community Present, which encourages the discussion of subjects relating 
to human rights, ethics and citizenship and proposes communication actions that 
seek to promote non-violence and the peaceful resolution of conflicts” (Wolhuter and 
Russo, 2013:3). 
 
It is clear that the Brazilian authorities had gone to extreme lengths to ensure or 
attempt to ensure quality education in their schools with various programmes to 
assist learners and teachers.   
 
From the above studies and statistics it appeared that being abused as a teacher, 
called names, being told you are not good enough or receiving very little respect 
from learners had become the norm in most countries. To a large extent teaching 
had become a daily struggle between learners and teachers.  
 
In other countries remedial steps have been taken to attempt to better learner 
behaviour in schools. Various programmes have been implemented to assists 
teachers and learners to aim at improving the educational situations all over the 
world. 
 
When one looks at all the remedial work that has gone into restricting behavioural 
problems in other countries it seems clear that they have identified the need to rectify 
learner behaviour in schools as well as improve the environment for teachers.  If this 
was not the case these programmes, acts and manuals would not have been 
created.   
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2.7 THE SOUTH AFRICAN PERSPECTIVE 
 
In South African schools the situation seems to be more or less the same and 
learners are very much aware of their rights, “the right to education established in 
section 29 of the Constitution and the Constitutional Court” (Berger, 2003:615) but 
they forget that having rights imply that you have responsibilities as well. 
 
According to Roos (2003:500) “[t]he adoption of a supreme Constitution (SA, 1996) 
as well as the South African Schools Act (SA, 1996) by the legislature, has brought 
about an entirely new educational dispensation in South Africa”, especially the rights 
focussed on teaching and education. 
 
Masitsa (2008:237) indicated that in “[a] survey conducted among 1000 teachers on 
educator morale in South Africa indicates that teachers hold the view that learners 
misbehave intentionally because they believe that their constitutional rights protect 
them against disciplinary measures to be instituted against them”. De Klerk and 
Rens (2003:354) connected this with the international situation and stated that “[t]he 
problems underlying the moral decay and lack of discipline are not only problems 
specific to South Africa, but also occur in other countries”.  
 
It has become the norm in South Africa that teachers have to often take over the role 
of the parents, not just as ‘in loco parentis’ (parent on location) but also because 
learners spend the majority of their day at school in the company of their teachers 
and due to the fact that parents are often ‘absent’.  In South-Africa single-parent 
household, children driven households and households in which grandparents take 
care of many orphan children is very common phenomena.   
 
This according to Lipsett (2009) lead to “children arriving at school ill-prepared by 
their parents (caregivers), with a lack of respect for authority and lacking basic social 
and verbal skills”.  It is a challenge to educate and discipline learners who already 
shows a lack of respect towards authority. 
 
The majority of learners disregard the code of conduct in schools and in most cases 
classroom discipline is very difficult to maintain. Masitsa (2008:236) said that a 
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“school’s code of conduct aims at establishing a disciplined school environment by 
informing learners of the way in which they should conduct themselves and of the 
type of disciplinary measures that will be applied to correct misbehaviour”.  Learners 
know that in South Africa they have the right to education but by making a noise in 
classes and disrespecting their teachers cause not only on the infringement their 
school code of conduct, their classmates’ right to education but also their teacher’s 
right to educate.  This unfortunately, having been taught to learners on various 
occasions is not a concept they wanted to understand or accept.   
 
Wolhuter and Russo (2013:1) stated that “teachers in South African schools battle 
with problems in learner discipline”. Their research indicated that “South African 
teachers and school officials appear to be at a loss as to how to maintain discipline, 
especially with instances of serious learner misconduct” (Wolhuter and Russo, 
2013:9). Furthermore, the authors noted that when one compares the South African 
scenario to other countries such as Australia and New Zealand, “where modern-day 
human rights conventions are applied, provision exists for the immediate suspension 
of learners reasonably suspected of having committed serious transgressions. It is 
recommended that policy-makers, educational authorities and courts consider these 
international precedents ... whole-school approaches and pro-active strategies 
should be considered” (Wolhuter and Russo, 2013:9). 
 
Wolhuter and Russo (2013:9) found that in their research, it would be beneficial for 
South Africa to implement some of the following steps to improve the current 
situation in schools.  Firstly, “leaders should ensure that teams charged with 
developing policies involve representatives of key constituencies, both when they are 
initially developed and when they are revised – because ensuring cooperation is of 
paramount importance. Policy-writing teams should include members of governing 
bodies, a school lawyer, administrators, teachers, staff, parents and learners, 
particularly at the upper levels since these policies would impact their activities”. 
 
Secondly, the authors suggest that these policies should “include clear, precise 
definitions of prohibited behaviour such as bullying, intimidation, harassment and 
other unacceptable behaviour. Since policies mandating punishment for such 
offenses as acting or saying something ‘mean’ or ‘hurtful’ can easily be invalidated 
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as vague or over-broad, terms must be as precise as possible so that they can 
survive challenges and help to ensure school safety” (Wolhuter and Russo, 2013:9). 
 
Thereafter, they noted that it is important that, “such policies should include physical, 
verbal, written and electronic forms of misbehaviour that might lead to physical acts 
of violence or gestures causing physical or emotional harm, damage to victims’ 
property, place victims in fear of harm, create hostile environments and/or infringe on 
the rights of others” (Wolhuter and Russo, 2013:9). 
 
Unfortunately, is seems like South Africa still has a long way to go with regards to 
improving the environment in the classroom along with general learner behaviour 
and misconduct as it “is a sad reality of school life that learners misbehave – with the 
consequence that their actions often harm peers. Educators and lawyers can learn 
from other nations. They can identify guidelines for dealing with similar cases, 
weighing them against the norm and value system prevalent in the societies where 
they serve. This might help to make schools safe places where learning can actually 
occur” (Wolhuter and Russo, 2013:10). 
 
At schools all over Port Elizabeth principals installed cameras in classrooms.  This 
was done to ensure both learner and teacher safety. The mere fact that there is a 
need for a camera in classroom indicates that learners need to be monitored and 
that we have very little control over our environment.  If an offence occurred the 
learner in question would first have to view the video footage before he or she admits 
to an offence and would deny the incident until it has been confirmed and 
confronted.   
 
Wolhuter and Russo (2013:9) stated that “South African teachers and school officials 
appear to be at a loss as to how to maintain discipline, especially with instances of 
serious learner misconduct”. It is reported in various studies and research that the 
misconduct can even include the assault and abuse of teachers by learners in the 
classroom.  
 
Incidents of teacher abuse are not always made public as only severe cases receive 
media coverage. The reason for this might be that a teacher being abused could feel 
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a certain amount of shame and embarrassment because of it. This is often the case 
because teachers are expected to be able to control and manage their classrooms 
and learners.  
 
“It appears that there is a general lack of respect for teachers amongst learners 
nowadays and an overall decay of basic values and morals. Problems regarding 
children and discipline are not only of perennial importance and faced by all 
educators and societies in the world; they are also complex, making us deeply 
uncertain about how these problems ought to be solved. Teachers are therefore 
confronted with the challenge of trying to maintain discipline without unnecessary 
harshness, encouraging reasonable moral thought and behaviour without 
indoctrination and maintaining order and control within the classroom without 
adopting a pose of infallibility” (Naong, 2007:286). 
 
The decay of basic morals and values of learners can be observed in classrooms all 
over.  Teachers do not have the level of authority and respect they had several years 
ago. Learners, no matter the age have fallen into a state of disrepute in which they 
now have little or no respect for their teachers.  Nelson Mandela said that “education 
is the most powerful weapon which you can use to change the world”, yet it is a 
serious challenge to educate learners because of the way they behave towards 
teachers. 
 
In 2006 De Wet and Jacobs undertook a study in the Free State and Eastern Cape 
to determine the occurrence of ETB in schools in these geographical areas. 
According to De Wet and Jacobs (2006:53), “[a] total of 600 questionnaires were 
distributed. Of these, 579 were returned and 544 could be used”. The study 
confirmed that “educators who participated in the study overwhelmingly indicated 
that they suffer at the hands of the learners” (De Wet and Jacobs, 2006:53). Further 
evidence in this study also found that “76,7% of the respondents indicated that they 
are exposed to some or other form of ETB” (De Wet and Jacobs, 2006:53).  
 
In De Wet and Jacobs’ study, Educator-targeted Bullying: Fact or Fallacy? They  
found evidence that “the profile of the most likely victims of ETB revealed the 
following: Male educators appear to be more exposed to all types of ETB than 
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female educators; educators with 21 or more years’ of experience seem to be more 
exposed to most types of ETB than educators with less experience” (De Wet and 
Jacobs, 2006:53). 
 
In addition to the above findings the research indicated that “educators are bullied 
less in primary and secondary schools, than in combined, intermediate and senior 
secondary schools. When respondents were requested to indicate who they perceive 
to be the most likely victims of ETB, they responded in the following way: 34,0% 
indicated that they consider educators new to the school as likely victims of ETB; 
39,9% consider inexperienced educators targets of ETB; and 64,1% expressed the 
opinion that all educators are likely to be victims of ETB” (De Wet and Jacobs 
2006:53). The teacher’s age or years of experience does not matter as 64.1% of the 
participants in this study indicated that all teachers are likely to experience teacher 
abuse at some point in their teaching career.  
 
De Wet and Jacobs (2006:54) stated that Professors Poggenpoel and Myburgh of 
the University of Johannesburg “are involved in a comprehensive research project on 
aggression in Gauteng, KwaZulu-Natal, the Northwest and Eastern Cape schools. 
Preliminary results suggest that verbal ETB is rife in most of the schools that the 
researchers visited. According to them, physical aggression is mostly confined to 
pushing and hitting”.  
 
Furthermore, De Wet and Jacobs (2006:54) said that “[a] report on educator morale 
in South Africa, issued under the aegis of NAPTOSA, also sheds some light on the 
deterioration of educator-learner relations and the occurrence of ETB. The following 
are a few examples of comments made by some of the respondents on learner 
discipline:“frightening at times … non-existent … extremely poor … shouting, back 
chatting, laughing in your face … next to nothing is done, because most teachers 
fear the big boys who dominate the learner population”. 
 
The Broken Windows Theory by Professor James, Q Wilson and Professor George 
Kelling said that “the metaphor is used to describe this concept: ‘If a window is 
broken and left unrepaired, people walking by will conclude that no one cares and no 
one is in charge.’ This theory says that the little things matter”. This is of great 
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importance to this study because if something is not done to address the problem of 
teacher abuse by learners in schools or if a workable solution is not found this silent 
epidemic will not stop. It is the small things like the hypothetical broken window that 
cause bigger problems in education. It is very important that the issue be 
investigated and researched.  
 
2.8 THEORETICAL FRAMEWORK 
 
This dissertation is based on the theoretical framework of Abraham Maslow. Maslow 
developed a Self-Actualisation hierarchy of Human needs during the 1950s. 
According to him all humans develop according to various stages to reach self-
actualisation which he defined as:  
 
“It refers to the person’s desire for self-fulfillment, namely, to the tendency for 
him to become actualized in what he is potentially”. 
(Maslow, 1943: 382). 
 
Maslow’s original hierarchy included five levels of human development which he 
identified as follows: 
 
Biological and Physiological needs - air, food, drink, shelter, warmth, sex, sleep, etc. 
Safety needs - protection from elements, security, order, law, stability, etc. 
Love and belongingness needs - friendship, intimacy, affection and love, - freedom, 
work group, family, friends, romantic relationships. 
Esteem needs - self-esteem, achievement, mastery, independence, status, 
dominance, prestige, managerial responsibility, etc. 
Self-Actualization needs - realizing personal potential, self-fulfillment, seeking 
personal growth and peak experiences. (Maslow, 1943: 383). 
 
Some changes to the original five-stage model were made and included a seven-
stage model and eventually an eight-stage model, both developed during the 1960's 
and 1970s. He structured his later hierarchy as follows: 
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Biological and Physiological needs - air, food, drink, shelter, warmth, sex, sleep, etc. 
Safety needs - protection from elements, security, order, law, stability, etc. 
Love and belongingness needs - friendship, intimacy, affection and love, - freedom, 
work group, family, friends, romantic relationships. 
Esteem needs - self-esteem, achievement, mastery, independence, status, 
dominance, prestige, managerial responsibility, etc. 
Cognitive needs - knowledge, meaning, etc. 
Self-Actualization needs - realizing personal potential, self-fulfillment, seeking 
personal growth and peak experiences. 
Aesthetic needs - appreciation and search for beauty, balance, form, etc. 
Transcendence needs - helping others to achieve self actualization.  (Maslow, 1943: 
383). 
 
In this study only the original hierarchy with five levels was applied. However, it is 
however to realise from the start that the management of needs and the ultimate 
attainment of self-actualisation will vary greatly from person to person.  “In one 
individual it may take the form of the desire to be an ideal teacher, in another it may 
be expressed aesthetically, and in still another it may be expressed painting pictures 
or inventions” (Maslow, 1943:383). 
 
Similar to any other field, a teacher also needs to feel that he or she is doing a good 
job and unfortunately various factors play a role in either promoting or in this case 
de-motivating teachers as this causes teachers to not be able to reach a level of self-
actualisation.   
 
Maslow’s Hierarchy of Needs is illustrated in the diagram (Figure 1) below.  The 
diagram is adapted from Maslow, Stephens and Heil (1998:xx). When looking at the 
diagram, one can see that the one level supports the other with the larger segments 
comprising of the more basic needs, such as the need for food, water and shelter. 
Landy (1985:318) mentions that in accordance with the Hierarchy of Needs that “all 
individuals have basic needs that they strive to fulfil over the course of their lives”. 
 
Maslow et al. (1998:xx) stated in their works based on Abraham Maslow: The man 
and his work, that “Maslow believed that human beings aspired to become self-
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actualizing. He viewed human potential as vastly underestimated and an 
unexplained territory. The now famous pyramid has come to illustrate his concept”. 
 
Figure 2.1: An example of the Hierarchy of Needs: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
(Adapted from Maslow, Stephens and Heil (1998:xx)) 
 
Landy (1985:318) noted that “physiological needs are what learning theories 
generally refer to as basic needs or drives and are satisfied by such things such as 
food, water, and sleep”.  While according to Landy the safety needs (1985:319) 
“refers to the need an individual has to produce a secure environment – one free of 
threats”. With regards to the safety need, Meyer et al. (2003:339) stated that “when a 
person is reasonably sure that his or her physiological needs will be satisfied 
regularly they lose their urgency and he or she may forget all about them.  At this 
point safety needs come to the fore, and may become dominant to such an extent 
that all functioning is directed towards achieving security, stability, protection, 
structure, law and order, limits, freedom and fear”.  
 
Self- 
Actualization 
Esteem 
Social 
Safety 
Physiological 
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Unfortunately, with regards to the teacher and the teaching environment at schools 
with both learners and teachers directly involved, the second level being safety and 
security can at times not be actualised.  Often teachers felt unsafe or scared and 
because of this they could not meet the need for security and safety preventing them 
from becoming self-actualised people. When a teacher’s well-being is affected those 
teachers will not be able to become self-actualizing individuals in their own capacity 
or at work.   
 
Maslow et al. (1998:11) stated that “each of us is born with certain innate needs to 
experience higher values; just as we are born physiologically with the need for zinc 
or magnesium in our diet.  So this argument is definitely saying that our higher needs 
and motivations are biologically rooted.  Every human being has the instinctive need 
for the highest value of beauty, justice and so on”.  
 
Maslow (1954:3) sees the need for love and belonging as the second most basic and 
mentions that a “man’s need for love or for respect is quite a “sacred” as his need for 
the truth”.  Unfortunately, teachers are not given the respect in schools and there is a 
constant struggle with learner misbehaviour. As a result of this teachers would find it 
difficult to attain certain levels of actualisation as their second and third levels of the 
actualisation pyramid could be affected and compromised. “Once other (and higher) 
needs emerge and these, rather than physiological hungers, dominate the organism.  
And when these in turn are satisfied, again new (and still higher) needs emerge, and 
so on” Maslow (1954:83). 
 
Therefore when one looks at Maslow’s hierarchy of needs it is difficult for a teacher 
at school to attain a certain level of actualisation as they already experience 
problems in attaining the level of security. Teachers would find it more difficult to 
advance to the other basic levels of self-actualisation and this could affect the way 
they feel about the work they do.   
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2.9 CONCLUSION 
 
The purpose of the research study is to identify how teacher well-being is affected in 
high schools by learners and the various forms of abuse teachers are exposed to in 
several of high schools situated in the Port Elizabeth region.   
 
Once this has been identified it will make it easier to focus on the main forms of 
abuse that teachers may experience at work and to find plausible solutions to 
prevent future abuse.  The purpose is not to identify high schools as being in bad 
shape but to shed light on the problems that teachers experience while teaching and 
therein attempt find possible solution to the problem.  De Wet (2007:34) stated that 
“an effective universal intervention programme relies on the development and 
implementation of a systematic approach to training, monitoring and the 
reinforcement of appropriate behaviour by learners, educators and community 
members”. 
 
There is a need to include the Department of Education as they are not directly 
involved in the physical aspects of teaching and can be oblivious to an array of 
incidents, big or small that goes unmentioned by teachers.  Singh and Steyn 
(2013:7) stated that “the Department of Education could play a pivotal role in 
providing schools with direction in respect of managing difficult and aggressive 
learners. The participants were of the opinion that schools do not receive the 
‘desired assistance’ and that the department’s ‘intervention has been lacking”. 
 
The Department needs to be made aware of the situations and occurrences of 
learner misconduct at schools.  This would assist them in adapting and implementing 
rules, regulations and or models to aid teachers and schools.  It can also help 
teacher to manage abuse as has been the case in various other countries. As De 
Wet and Jacobs (2013:461) mentioned, “teachers are key role-players in rescuing 
the failing education system”. It is important to for all the key players to take care of 
teacher well-being. 
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CHAPTER 3 
RESEARCH DESIGN AND METHODOLOGY 
 
3.1 INTRODUCTION 
 
The purpose of this study was to explore and investigate the subsequent 
experiences of emotional, verbal and physical abuse by learners on the well-being of 
high school teachers in Port Elizabeth.  
 
As mentioned in the previous chapters the impact of teacher abuse by learners and 
the subsequent impact of this on the well-being of teachers was not a well known 
topic in South Africa and the concept of teachers being abused by their learners 
could be seen as almost unheard of. This study attempted to investigate the 
tendency and severity of teacher abuse by learners in several high schools in Port 
Elizabeth.  
 
To investigate the topic I made used of a mixed method methodology and a 
pragmatic paradigm. The reason for this was to include both quantitative and 
qualitative research strategies and use one “of the major approaches being used 
today in the social and human sciences” (Creswell, 2003:4). 
 
This chapter contains the research design and methodology used to conduct this 
study. It also includes a reminder of the research question and sub-questions used 
to investigate this study as well as the problem statement, data collection 
instruments, reasons for the selected population and sample, the data collection 
process, statistical analysis, ethical considerations, and the reliability and validity of 
the study and its limitations. 
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This research study was based on the following main question:   
 
 How does the emotional, verbal and/or physical abuse of teachers by learners 
impact on the general well-being of teachers? 
The secondary research questions for this study are:  
 
 What types of abuse are teachers most likely to be subjected to? 
 How frequently are teachers exposed to abuse by learners? 
 Are there any solutions to teacher abuse that teachers can offer? 
 
3.2 PROBLEM STATEMENT OF THIS STUDY 
 
The main problem that was investigated and explored in this research study was that 
teachers are being abused verbally, emotionally and even physically by learners in 
high schools and it seems to be a silent epidemic.  It also appears that the problem 
is on the rise. 
 
Teachers tend lack the necessary skills to cope with abuse and often do not report 
instances of abuse due to the fact that they fear that it might reflect negatively on 
them. That it might make them appear incompetent or inadequate as teachers.  The 
concern of being told that you need to learn to control your classroom, work on 
classroom management or perhaps try to incorporate alternative teaching strategies 
are common responses towards teachers who complain about difficult classes or 
learners.    
 
This sort of behaviour and treatment of teachers by learners is not something that 
should be overlooked or condoned and needs further investigation and exploration 
and is the main aim for undertaking this study.  
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3.3 RESEARCH PARADIGM 
 
For the purpose of this study a pragmatic paradigm has been selected.  According to 
Creswell (2003:11) “pragmatism is not committed to any one system of philosophy 
and reality. This applies to mixed methods research in that inquirers draw liberally 
from both quantitative and qualitative assumptions when they engage in their 
research”. 
Because of the nature of the research paradigm, pragmatism incorporates both a 
postpositivism aspect in the quantitative aspect and the constructivism knowledge 
claim in the qualitative research that was done. 
 
Postpositive knowledge makes use of a quantitative methodology base that 
according to Creswell (2003:6) has “governed claims about what warrants 
knowledge”. Furthermore Creswell (2003:7) stated that “data, evidence, and rational 
considerations shape knowledge. In practice, the researcher collects information on 
instruments based on measures completed by the participants or by observations 
recorded by the researcher”. This also showed that the nature of postpositivism 
“reflects a deterministic philosophy in which causes probably determine effects or 
outcomes” (Creswell. 2003:7). 
 
The constructivism paradigm has a more humanistic approach in which open-ended 
questions are asked and the person’s information is of more relevance than 
numerical data and science.  Creswell (2003:8) stated that in this paradigm a 
researcher can “develop subjective meanings of their experiences meanings directed 
toward certain objects or things. These meanings are varied and multiple, leading 
the researcher to look for the complexity of views rather than narrowing meanings 
into a few categories or ideas”. Therefore we can note that in a constructivism 
paradigm “the basic generation of meaning is always social, arising in and out of 
interaction with a human community. The process of qualitative research is largely 
inductive, with the inquirer generating meaning from the data collected in the field” 
(Creswell, 2003:9).  
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According to Maree (2011:263) a “mixed method approach can be used to address 
different research problems.  It can be helpful in gaining in-depth understanding of 
some trends and patterns, generating and testing the theories, developing new 
measurement instruments, studying diverse perspectives or understanding the 
relationship between the variables”.  As the nature of this method was flexible and 
integrated with both quantitative and qualitative methodologies I felt that this 
paradigm was the most comprehensive to conduct research in as a wider variety of 
information could be gathered using this platform.   
 
3.4 RESEARCH METHODOLODY 
 
This section will be discussed in three various parts, namely: 
 
 Part 1:  The data gathering instruments that will be used to collect the data 
 Part 2:  Sampling of population procedures and 
 Part 3:  The data collection procedures 
 
3.4.1 PART 1:  DATA GATHERING INSTRUMENTS 
 
This study made use of two data gathering instruments. The first was a self 
constructed questionnaire that gathered quantitative data and the second an open-
ended interview schedule to collect qualitative data.  An example of the quantitative 
questionnaire has been included at the back of the study as Addendum A. The 
qualitative interview schedule has also been added as Addendum B. 
 
The Quantitative Component– Questionnaires 
 
To obtain the data needed for this part of the study I made use of a self constructed 
questionnaire consisting of close-ended questions that high school teachers had to 
complete by selecting the appropriate boxes.  According to Walliman (2011:97) 
“questionnaires are a particularly suitable tool for gathering quantitative data”. The 
questionnaire I use included a set of Likert scale questions and the participants had 
to answer the question by ticking the box most appropriate to them raging from one 
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to five. One: strongly disagree, two: disagree, three: neutral, four: agree and five: 
strongly agree. The questionnaire also included some yes and no questions and 
another Likert scale which asked participants to indicate from one to five how often 
they experienced various forms of abuse.  One being never, two: rarely, three: 
sometimes, four: often and five: very often.  Maree (2011:167) said that a Likert 
scale “is very convenient when the researcher wants to measure a construct.  This 
was done by asking a series of Likert scale questions and the calculating of a total 
score for each respondent”.   
 
Quantitative data collection is done with “a particular research design that relies 
mostly on the use of quantitative data.  Quantitative data is data that expresses 
quantity or amount” (Badenhorst, 2010:92) and in this study the quantitative data 
was gathered with questionnaires.  
 
The quantitative teacher questionnaire made use of a Likert rating scale of one to 
five, asking “specific, narrow-ended research questions that can be observed or 
measured” (Maree, 2011:257). The data collected from the quantitative 
questionnaires was statistically analysed and discussed in various diagrams or 
graphs to display the findings as “the research method is specific” (Badenhorst 
2010:92). 
 
The Qualitative Component – Open-Ended Interview Schedules 
 
Qualitative research “is an inquiry process of understanding where a researcher 
develops a complex, holistic picture, analyses words, reports detail views of 
informants, and conducts the study in a natural setting” (Maree, 2011:259). This 
study was conducted by interviewing several participating teachers. 
 
The qualitative component of this study included open-ended interviews with 
participants who volunteered to take part. This was done as according to Johnson 
and Onwuegbuzie (2004:20) it “[c]an describe, in rich detail, phenomena as they are 
situated and embedded in local contexts”. According to Walliman (2011:99) “the use 
of interviews to question samples of people is a very flexible tool with a wide range of 
applications”. Walliman also mentioned three types of interviews and according to 
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him, my study made use of semi-structured interviews “that contains a structured 
and an unstructured section with standardized and open type questions” (Walliman, 
2011:99).   
 
Participants were interviewed separately and the conversations were recorded to 
ensure originality and reliability. In the interviews participants were asked several 
open ended questions as “the research question is broad, and seek to understand 
participants’ experiences with the central phenomenon” (Maree, 2011:259).  
Participants were encouraged to speak freely about their experiences and offer 
insight on what forms of abuse they have experienced.  This was done by scheduled 
individual interviews as “a researcher often approaches reality from a constructive 
position, which allows for multiple meanings of individual experiences” (Maree, 
2011:259). 
 
The participants were asked if they had been victims of abuse by learners stating the 
various forms of abuse they might have experienced.  The participants were allowed 
to give more detail on specific cases and speak about the measurements that where 
implemented to tend to the issues and the success rate of the disciplinary steps at 
their school. After the interviews the data collected was transcribed and analysed.   
 
3.4.2 PART 2:  POPULATION AND SAMPLE 
 
Sampling procedure for the Quantitative Component: 
 
For the purpose of this study four different high schools in the Port Elizabeth region 
was selected. 
 
The Quantitative Sample 
 
The sample used for the collection of quantitative data comprised of the staff of four 
high schools situated in the Port Elizabeth region.  The aim was to identify a sample 
of about 100 teachers to complete the questionnaires. Eighty-six teachers took part 
in this study.  Each participant needed to have experience in a classroom and have 
been teaching in a mainstream school. The sample could have gone over the 
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anticipated number of 100 but unfortunately not all the teachers took part in this 
study and filled in the questionnaires.   
 
Sampling Procedure for the Qualitative Component 
 
The qualitative component of this study was conducted at the same four high 
schools in the Port Elizabeth region. 
 
The Qualitative Sample: 
 
According to Maree (2011:79) “sampling refers to the process used to select a 
portion of the population for study”. The sample for qualitative data collection 
included teachers who were willing to discuss their experiences, anonymously with 
me in individual interviews. This is known as purposive sampling. Purposive 
sampling, according to Maree (2011:178) is the “method of sampling used in special 
situations where the sampling is done with a specific purpose in mind”.   
 
The participants of this sample had to have been involved in an incident where they 
have been a victim of verbal, emotional and or physical abuse in their school. After 
completing the quantitative questionnaire teachers who felt that their experience 
could contribute to the research and wished to be a part of the proceedings for an 
interview could indicate so at the bottom of the questionnaire. These teachers were 
then contacted and individually interviewed at a scheduled time that suited both the 
participant and the researcher. For the purpose of this study five participants were 
interviewed.  
 
 
3.4.3 PART 3:  DATA COLLECTION PROCEDURES 
 
According to Maree (2011:156) “a number of different methods can be used to 
collect the data from the sample of respondents. Each method has advantages and 
disadvantages, and some methods are better in some circumstances than others”.  
This is why I chose to apply a mixed method procedure of data collection to be able 
to cover and gather as much data on various methods as possible. According to Hall 
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and Howard (2008:248) “mixed methods studies differ from qualitative and 
quantitative paradigms in both function and form. Here, researchers draw on either 
typological or systemic approaches to plan and carry out their studies”. 
 
To collect data an Explanatory Design was used for this study and the steps are 
illustrated in accordance to Creswell and Clark (2011:84) in the table below. 
 
 
Step 1 
 
Design and Implement the Quantitative Strand: 
 State quantitative research questions and determine the quantitative 
approach. 
 Obtain permission. 
 Identify the quantitative sample. 
 Collect closed-ended data with instruments. 
 Analyze the quantitative data using descriptive statistics, inferential 
statistics, and effect sizes to answer the quantitative research 
questions and facilitate the selection of participants for the second 
phase.  
 
Step 2: 
 
Use Strategies to Follow From Quantitative Results: 
 Determine which results will be explained, such as 
o Significant results, 
o Non significant results, 
o Outliners, or 
o Group differences. 
 Use quantitative results to 
o Refine the qualitative and mixed method questions, 
o Determine which participants will be selected for the qualitative 
sample, and  
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o Design qualitative data collection protocols. 
 
Step 3: 
 
Design and Implement the Qualitative Strand: 
 State qualitative research questions that follow from the quantitative 
results and determine the qualitative approach. 
 Obtain permission. 
 Purposefully select a qualitative sample that can help explain the 
qualitative results. 
 Collect open-ended data with protocols informed by the quantitative 
results. 
 Analyze the qualitative data using procedures of theme development 
and those specific to the qualitative and mixed-method research 
questions. 
 
Step 4: 
 
Interpret the Connected Results: 
 Summarize and interpret the quantitative results. 
 Summarize and interpret the qualitative results. 
 Discuss to what extent and in what ways the qualitative results help 
to explain the quantitative results. 
 
Table 3.1 Basic Procedures of Implementing an Explanatory Design.  (Creswell and 
Clark, 2011:84) 
 
The Explanatory Design was seen as the most coherent design to work in for the 
data collection procedures.  According to Creswell and Clark (2011:83) this design 
procedure “is probably the most straight forward of the mixed methods design”.  This 
is another reason why this procedure was selected in this study.  Maree (2011:266) 
explains the explanatory design as follows “the word explanatory in the design name 
suggests that the qualitative findings help explain the quantitative results obtained 
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from the first phase”. Furthermore, Maree (2011:266) also mentioned that “the 
advantage of the explanatory design is that it’s two separate phases make it 
straightforward to implement. The steps fall into clear, separate stages and can be 
conducted by a single researcher”.  
 
As a result of the above mentioned information about explanatory design procedures 
it was the most logical selection of designs to implement for the purpose of this 
study.  
 
3.5 DATA ANALYSIS PROCESSES 
 
For the purpose of this study an explanatory design was used to collect data.  This is 
one of the types of mixed method designs that worked best with my study as an 
exploratory design.  According to Creswell and Clark (2011:151) mixed method does 
“not only obtain quantitative results but explains such results in more detail, 
especially in terms of detailed voices and participant perspectives because little is 
known about the mechanism behind the trend”.   
 
A table from Creswell and Clark (2011:217,218) that included the “Steps and 
Decisions in Mixed Method Data Analysis by Design” is illustrated below. 
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Explanatory 
Design 
Connect 
data 
analysis 
to explain 
results 
1. Collect the quantitative 
data. 
2. Analyse the 
quantitative data 
quantitatively using 
analytical approaches 
best suited to the 
quantitative research 
question. 
 
  3. Design the qualitative 
strand based on the 
qualitative results. 
 
Decide what participants to 
follow up with and what 
results need to be 
explained. 
  4. Collect qualitative data. 
 
5. Analyze the qualitative 
data qualitatively using 
analytic approaches 
best suited to the 
qualitative and mixed 
method research 
question. 
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6. Interpret how the 
connected results 
answer the 
quantitative, qualitative 
and mixed method 
questions. 
Decide how the qualitative 
results explain the 
quantitative results. 
 
Table 3.2 Steps and Decisions in Mixed Method Data Analysis by Design (Creswell 
and Clark, 2011:217 & 218) 
 
3.5.1 PRIMARY DATA 
 
According to Walliman (2011:70) “primary data are the first and most immediate 
recording of a situation”. This data includes the quantitative and qualitative data 
collected and will be discussed accordingly under the relevant headings that follow. 
 
Step 1 - Data Reduction: 
 
Quantitative Data 
 
The quantitative data was as mentioned collected by means of questionnaires and 
the data for each question was captured by me and then the information went for 
statistical analysis by the statistical faculty under the supervision of Dr Jacques 
Pietersen.  For the purpose of this study Dr Pietersen made use of the p-value in his 
statistical tests as according to Maree (2011:207) “the p-value test is the probability 
of observing the specific value of the test statistic that you have, or a more extreme 
value” along with the Chi-squared test.  
 
Maree (2011:246) said that “this test belongs to the category of non-parametric tests 
and is applicable in situations where the researcher wants to examine the 
relationship between two nominal variables.  The calculations in this kind of analysis 
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are based on the two-way cross tabulation of the two variables” and these 
calculations were helpful when I looked at the relation between male and female 
respondents and how they responded to various questions.  
 
Qualitative Data  
 
Qualitative data was collected as mentioned through open-ended interview 
schedules.  Walliman, (2011:130) said that “this type of research is based on data 
mostly expressed in the form of words – descriptions, accounts, opinions, feelings 
etc. – rather than on numbers”. After the interviews were conducted and transcribed, 
I looked for themes and subthemes that emerged from and made the relevant 
conclusions. As Walliman mentioned (2011:163) “the whole point of collecting data 
and analysing them is so that you can come to some conclusions that are relevant to 
your research problem and achieve the aims of your project”. 
Step 2 - Data Display and Transformation: 
Quantitative Data 
The illustrations of the statistical findings from the quantitative questionnaires made 
by Dr Pietersen has been displayed and analysed in Chapter 4 on page 69. 
 
Qualitative Data 
 
The qualitative data was collected by means of open-ended interview schedules, 
Creswell and Clark (2011:176) said that open-ended questions, “does not use 
predetermined categories or scales to collect the data”.  The schedules were pre-
designed and gave me the data for qualitative data analysis.  Furthermore, Creswell 
and Clark (2011:177) also said that with regards to open-ended questions, “the 
participants provide information based on the questions that do not restrict the 
participants’ options for responding”.   
 
I set-up the questions asked in the open-ended interviews schedules and received 
input from my supervisor, Dr Christina Jordaan to assist in formulating coherent and 
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well structured questions to specifically address the questions I wanted to ask in the 
interviews.   
 
For qualitative data to be gathered I asked participants who completed the 
quantitative questionnaires to indicate at the end of the questionnaire if they would 
volunteer to do an interview with me to collect data.  Several participants indicated 
that they would be open an interviewed and I contacted the individuals and 
organised a time and place for the interviews. All interviews occurred after official 
school hours as to assure that teachers where not disrupted during their official 
teaching times.  
 
Individual personal interviews were conducted by me and I made use of a pre-
designed open-ended interview schedule, Addendum B. From the individuals who 
volunteered to take part in this section of the study five participants were interviewed.   
 
As mentioned each participant was interviewed individually and given the questions 
in advance as there was a mutual feeling that they would like to be able to go 
through the questions before the time.  Along with the questions, participants had to 
give written consent to ensure that ethical procedures were followed and to protect 
both parties involved. 
 
The interviews with each participant were held in a secure and private space where 
no one else was able to hear the conversation and to allow participants to speak 
openly. This ensured and increased reliability and validity as each participant could 
say what he or she wanted to without the concern of being over heard or disrupted 
during the interview.  The anonymity of the participants was further ensured by 
referring to them as participant one, two, three, four and five. 
 
The interviews were recorded via audio to prevent writing during the interviews as 
according to Walliman (2011:100) interpersonal interviews “using visual signs, such 
as nods, smiles etc., helps to get good responses”.  Therefore, it was important for 
me to look at the participant when I interviewed them as I wanted to follow visual 
cues, keep as much eye contact as possible as this allowed me to engage with the 
participant and created a sense of honesty. 
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Step 3 - Data Comparison: 
 
To compare the data collected for the purpose of this study that focuses on a mixed 
method design one needed to compare the findings.  Data can be compared when; 
as Walliman said (2011:08) there are “two or more contrasting cases (that) can be 
examined to highlight differences and similarities between them, leading to a better 
understanding of (the) phenomena”. For the purpose of this study the data gathered 
in the explanatory procedure design includes both quantitative data and qualitative 
data.  The findings from both paradigms were compared and discussed in more 
detail in Chapter 4. 
 
Step 4 – Interpret and Connect Results: 
 
In the fourth and final step the collected data was interpreted and connected to 
ensure the results of the study.  This was done by to looking at “how the results 
answer the quantitative, qualitative and mixed method” (Creswell and Clark, 
2011:218) and was discussed in more detail in Chapter 4. 
 
3.5.2 STATISTICAL ANALYSIS 
 
To further authenticate the results of this study, I approached the NMMU statistician 
Dr Jacques Pietersen.  The statistical findings are included and discussed in Chapter 
4. 
 
3.6 RESEARCHER ROLE 
 
Struwig and Stead (2007:265) mentioned that “the researcher has a particular role in 
the formulation of objectives or aims and hypotheses”.  In order for me to play a 
knowledgeable role in my study I did extensive research on various topics that 
related to this study.   The topics researched included the role of teachers, how 
teacher abuse by learners affected their well-being, various forms of abuse, the role 
of the learner and the affect of external factors.   This was done by doing a literature 
study to gather as much information on the topics as possible. It proved to be a 
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challenging task as very few books exist on teacher abuse and teacher well-being. 
Because of the limited resources in book formation I made use of internet, a large 
amount of academic journals and the studies of other academic methodology books.  
 
The above mention helped me to gain a certain level of academic understanding 
about the topic I choose to investigate. As Struwig and Stead (2007:265) said “a 
researcher must study and understand research methodologies”. 
 
During and after gathering information and gaining the needed knowledge on the 
topic, I began to write my literature review.  In the literature review Chapter 2, I 
mentioned the relevant information gathered and how it was of value to this study. 
After the literature review I conducted research in both qualitative and quantitative 
paradigms making this study a mixed method design. 
 
Ethical clearance was obtained to conduct research from both the Department of 
Education and Nelson Mandela Metropolitan University (NMMU). Firstly, collecting 
quantitative data meant doing some fieldwork and as mentioned in this chapter I 
distributed questionnaires to four samples high schools in Port Elizabeth for the 
teachers to complete.   
 
Initially I selected five samples schools but regrettably one of the schools felt that it 
was in their best interest to not take part in this study.  I hoped to get at least 100 
completed questionnaires to give a good reflection of the participants’ views but in 
the end only 86 teachers took part. Data gathered from this section of the collection 
process were analysed statistically with the help of a statistician from the NMMU. 
Participants could indicate at the end of the questionnaire if they wanted to volunteer 
for an interview and that was how the individuals were sourced for qualitative data 
gathering.   
 
Qualitative data was gathered by conducting open-ended, interpersonal interviews 
with the individuals.  Data gathered in the interviews were analysed by using coding 
and the general themes and sub-themes were identified. Once all the data was 
collected and analysed it was interpreted, discussed and put into perspective with 
regards to the research topic.  
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3.7 VALIDITY AND RELIABILITY 
 
According to Maree (2011:217) “the validity of an instrument refers to the extent to 
which it measures what it is supposed to measure”.   Walliman (2011:176) said that 
reliability “in relation to human perception and intellect the power of memory and 
reasoning to organize data and ideas in order to promote understandings.” The 
instruments used in this study had to be of a valid and reliable nature to enable an 
exploration and investigation. If the instruments were not seen as effective the 
validity and reliability of the study could then have been questioned.  Validity and 
reliability encompasses both research paradigms of quantitative and qualitative 
methods and the instruments used to gather data in these paradigms needed to be 
correct.   
 
Sale, Lohfeld and Brazil (2002:45) said that validity “to a quantitative researcher 
would mean that results correspond to how things really are out there in the world, 
where as to a qualitative researcher “valid” is a label applied to an interpretation or 
description with which one agrees”. 
 
Johnson and Onwuegbuzie (2004:15) said that when it came to validity that 
“regardless of paradigmatic orientation, all research in the social sciences represents 
an attempt to provide warranted assertions about human beings (or specific groups 
of human beings) and the environments in which they live and evolve”.  Therefore 
researchers needed the correct tools and measurements to validate what they were 
trying to prove to ensure that the information gathered was valid.   
 
3.7.1 QUANTITATIVE DATA VALIDATION 
 
According to Creswell and Clark (2011:210) “in quantitative research, the researcher 
is concerned about the issues of validation at two levels: the quality of the scores 
from the instruments used and the quality of the conclusion that can be drawn from 
the results of the quantitative analyses”.  Creswell and Clark (2011:210) also 
mentioned that with regards to the validation of data in this paradigm “quantitative 
validity means that the scores received from participants are meaningful indicators of 
the construct being measured”.  
64 
 
 
With regards to the reliability of the data captured in the quantitative paradigm this 
indicates that “quantitative reliability means that scores received from participants 
are consistent and stable over time” (Creswell and Clark 2011:211). 
 
To ensure that the data gathered in this paradigm was valid and reliable in this study 
every participant was issued with the same questionnaire.  No one was forced to 
complete the questionnaire.  All the information gathered for statistical analysis and 
reflection was done in the exact way as the individuals completed the questionnaire 
as to not influence the data in any way.   
 
3.7.2 QUALITATIVE DATA VALIDATION 
 
To ensure that qualitative data is valid Creswell and Clark (2011:211) said that “there 
is more of a focus on validity than reliability to determine whether the account 
provided by the researcher and the participants is accurate, can be trusted, and is 
credible”.  Furthermore, Creswell and Clark (2011:211) stated that when validity is of 
concern it focused on “the analysis procedures of the researcher; based on 
information gleaned while visiting with participants”.  Reliability in qualitative data 
collection is as Creswell and Clark (2011:211) said it “plays a minor role in qualitative 
research and relates primarily to the reliability of multiple codes on a team to reach 
agreement on codes for passages in text”. 
 
Therefore, to ensure the validity and reliability of the data collected in this paradigm 
participants’ interviews were recorded and transcribed to make sure of the validity 
and reliability of the information gathered.   
 
3.7.3 MIXED METHOD VALIDATION 
 
Dellinger and Leech (2007:319) stated that “mixed methods research can capitalize 
on the juxtaposition of quantitative and qualitative ways of knowing, the data 
generated from these approaches, and the categories or constructs negotiated from 
the research”.  According to Leech and Onwuegbuzie (2009:265) “mixed methods 
research represents research that involves collecting, analyzing, and interpreting 
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quantitative and qualitative data in a single study or in a series of studies that 
investigate the same underlying phenomenon”.   
 
With regards to the validity of this method Creswell and Clark (2011:212) stated that 
“once analyses are complete, mixed methods interpretation involves looking across 
the quantitative results and qualitative findings and making an assessment of how 
the information addresses the mixed method question in a study”.  
 
For the purpose of this study as well as working in this particular paradigm 
participants were required to complete a questionnaire and volunteers were 
interviewed to gather data.  Collecting data in this way helped attain numerical data 
derived from the questionnaires as well as descriptive data from the findings in the 
interpersonal interviews.   
 
3.8 ETHICAL CONSIDERATIONS 
Ethics has to do with the credibility of the research conducted but also to “respect 
our respondents, if we feel the research task is important and if we feel the research 
conclusions are worthy, we will value honesty and integrity in research” (Badenhorst, 
2010:189). 
To attain ethical clearance written permission had to be obtained from the 
Department of Education, this document has been included as Addendum C and 
the Faculty of Education’s ethics committee with an ethics number, H15-EDU-ITE-
027 also included in the study as Addendum D.  Once this was done permission 
from the principals of the four sample high schools was acquired and these forms 
have been attached as Addendum E. Each participant of the study gave written 
consent and completed a consent form attached as Addendum F. 
 
Once ethical clearance was obtained four sample high schools in the Port Elizabeth 
region was approached to contribute to the research. It was vital that the participants 
were completely honest with their responses.  Participants were ensured that the 
information gathered in the research was handled as sensitive.  The information was 
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and would not be exposed to anyone as it was exclusively used for research 
purposes. 
 
Teachers who were interviewed were recorded and the interviews were then 
transcribed to ensure originality. As the researcher I was accountable “to record data 
in a durable and appropriate[ly] referenced form” (Mouton, 2011:240). The identities 
of the participants remained anonymous and the information gathered was 
exclusively incorporated in the research as it was important to protect “our 
respondents because we recognise they are people – heroes in their own stories 
and not just side characters in ours” (Badenhorst, 2010:189). 
 
Participants did not need to worry that sensitive information could be traced back to 
them or that their principals, governing body or anyone else would have access to 
the information discussed in the interviews or filled in on the questionnaires.  Given 
the sensitivity of the nature of this study the former is very important. Trustworthiness 
was essential to conduct the survey candidly and this was clearly conveyed to the all 
the participants in this study. 
 
As the researcher I was ethically obliged to gather and produce the data truthfully 
and present the evidence that found it in an honest and sincere way as “[t]he ethics 
of science concerns what is wrong and what is right in the conduct of research” 
(Mouton, 2011:238). The sources were interpreted to the best of my ability and 
referenced accordingly as to not sway or misdirect the information gathered through 
literary responses.   
3.9 CONCLUSION 
The mixed method explanatory design was used in this study to enable me to collect 
the needed data for and gain perspective on the topic I wanted to investigate. The 
mixed method design utilised quantitative and qualitative data.  The quantitative data 
made use of data collection in numerical values and was done by means of 
questionnaires.  Qualitative data was collected through open-ended, interpersonal 
interview schedules with participants who volunteered to take part.   
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The results of both the quantitative and qualitative strands and research findings will 
be discussed and presented in more detail in Chapter 4. 
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CHAPTER 4 
 
ANALYSIS, INTERPRETATION AND DISCUSSION OF RESEARCH DATA 
 
4.1 INTRODUCTION 
 
In Chapter 3 the research design and methodology used for this study was   
discussed. In this chapter the quantitative and qualitative research data gathered 
through questionnaires and pre-designed interview schedules were analysed and 
discussed.  
 
This chapter will include three sections of data. Firstly, the biographical data of the 
research participants will be provide in order to give the reader an idea of the profile 
of the sample group. Secondly, the quantitative data that was statistically analysed 
will be discussed at the hand of statistical tests and be presented in graphs and 
charts.  Lastly, the qualitative data will be presented according to identified themes 
and sub-themes. Creswell and Clark (2011:119) explained this and said that a mixed 
method design “is implemented in two distinct phases. The first phase involves 
collecting and analyzing quantitative data.  Based on a need to further understand 
the quantitative results, the researcher implements a second, qualitative phase that 
is designed to help explain the initial quantitative results”. 
 
4.2 SAMPLE PROFILE 
 
According to Mouton (2011:124) an explanation of the sample profile is important 
and he stated that “a discussion of the sample and its characteristics is essential in 
order to understand the nature of the findings”.   
 
I selected five high schools in Port Elizabeth to take part in the research sample.  
Unfortunately, only four high schools took part in this study perhaps because of the 
sensitive nature of the topic and the fear of teachers to be identified and ostracised 
by the principal or the management of the school.  
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The four sample high schools where selected with regards to various demographics 
and backgrounds to allow for a diverse sample. Five teachers took part in the 
qualitative study and these teachers were interviewed individually and open-ended, 
interpersonal interview questions were asked to gather data.   
 
4.3 BIOGRAPHICAL DATA OF RESPONDENTS 
 
4.3.1   GENDER OF RESPONDENTS 
 
In this study 27 participants were male and 59 female, therefore 69% were females 
and 31% males also noting that a lot more females took part in the study than males 
and is illustrated by the pie graph below. 
 
 
 
Pie Graph 4.1: Gender of Participants 
 
4.3.2   AGE OF PARTICIPANTS 
 
The ages of the participants ranged from 23 to 65 year old.  Most of the teachers 
who took part in this study were between the ages of 23 and 30, accounting for 26% 
of this study.  13% of the participants were aged between 31 – 35 years.   2%  were 
Gender  
Male
Female
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36 – 40 year olds, 12% aged between 41 – 45 years and 56 – 60 years,  21% of 46 – 
50 year old teachers completed in the questionnaires and 6% of the participants 
were 61 – 65 year old teachers. 
 
 
 
Pie Graph 4.2:  Ages of Participants  
 
4.3.3   YEARS OF TEACHING PRACTICE 
 
The participants were asked to indicate how many years teaching experience they 
have and the results are demonstrated in the graph below.  It indicates that most of 
the participants, 20 (23%) had 1- 5 years experience, closely followed by 17 (20%) of 
participants who have between 6 – 10 years experience while 4 (5%) teachers who 
took part had 11 – 15 years experience in the field, 7 (8%) indicated 16 – 20 years 
and 16 (19 %) said that they have been teachers for 21 – 25 years. 10 (12 %) have 
26 – 30 years experience, 7 (8%) indicated that they have between16 – 20 years of 
experience the same as the teachers aged between  31 – 35 years and 5 (6%) have 
been teaching for 36 – 40 years. 
Ages of Participants 
23 - 30 years
31 - 35 years
36 - 40 years
41- 45 years
46 - 50 years
51 - 55 years
56 - 60 years
61 - 65 years
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Pie Graph 4.3: Years of Teaching Experience 
 
From the pie graph illustrated above several things became evident.  More females 
than males took part in this study and most teachers were aged between 23 and 30 
years. Teaching experience also reflected according to age as most participants 
have either only been teaching between 1 to 5 years and the others between 21 to 
25 years. 
 
4.4 PRESENTATION AND ANALYSIS OF RESULTS 
 
4.4.1 QUANTITATIVE PRESENTATION AND ANALYSIS OF RESULTS 
 
The quantitative data was analysed statistically and has been explained below. The 
statistical data was also translated by me in columns to clearly reflect the findings.  
 
The first column and number B1 indicated how participants answered the following 
question:  Does teacher abuse by learners occur in your school? 
 
79 (91.1%) of teachers indicated that teacher abuse by learners does occur in their 
school while only 7 (8.1%) of teachers suggested that it did not.   
 
Teaching Experience 
1 - 5 years
6 - 10 years
11 - 15 years
16 - 20 years
21 - 25 years
26 - 30 years
31 - 35 years
36 - 40 years
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Crosstab 
  
Gender 
Total Male Female 
B1 Yes Count 23 56 79 
% within 
Gender 
85.2% 94.9% 91.9% 
No Count 4 3 7 
% within 
Gender 
14.8% 5.1% 8.1% 
Total Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
      Chi-Square Tests 
  Value df p-value   
 Pearson Chi-
Square 
2.345a 1 .126   
 
N of Valid 
Cases 
86       
 
 
a. 2 cells (50.0%) have expected count less than 5. The minimum 
expected count is 2.20. 
b. Computed only for a 2x2 table 
 
Column 4.1. B1: Does teacher abuse by learners occur in your school. 
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Teachers who took part in this study were asked to indicate whether or not they were 
aware of the realities of teacher abuse by learners. This was B4 and in response to it 
81 (94.2%) teachers said yes while only 5 (5.8 %) teachers disagreed.   
 
Crosstab 
  
Gender 
Total Male Female 
B4 Yes Count 26 55 81 
% within 
Gender 
96.3% 93.2% 94.2% 
No Count 1 4 5 
% within 
Gender 
3.7% 6.8% 5.8% 
Total Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
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B1)  Does teacher abuse by learners occur in your school.
Yes
No
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Chi-Square Tests 
  Value df p-value   
 Pearson Chi-
Square 
.320a 1 .572   
 
N of Valid 
Cases 
86       
 
a. 2 cells (50.0%) have expected count less than 5. The minimum 
expected count is 1.57. 
b. Computed only for a 2x2 table 
 
Column 4.2. B4:  Before this survey were you aware of the realities of teacher abuse 
by learners. 
 
 
 
The third column, B5.1 indicated how teachers responded when asked if teacher 
abuse could be a result of bad or lack of parenting.  The participants responded as 
follows: 78 (90.7%) participants indicated that they agreed with the above mentioned 
statement. 4 (4.7%) participants remained neutral while the other 4 (4.7%) 
disagreed. 
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B4)  Before this survey were you aware of the realities of teacher abuse by learners.
Yes
No
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Crosstab 
  
Gender 
Total Male Female 
B5_1n Disagree Count 2 2 4 
% within 
Gender 
7.4% 3.4% 4.7% 
Neutral Count 1 3 4 
% within 
Gender 
3.7% 5.1% 4.7% 
Agree Count 24 54 78 
% within 
Gender 
88.9% 91.5% 90.7% 
Total Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
      Chi-Square Tests 
    Value df p-value 
  Pearson Chi-
Square 
.733a 2 .693 
  N of Valid 
Cases 
86     
  a. 4 cells (66.7%) have expected count less 
than 5.  
b. The minimum expected count is 1.26. 
  Column 4.3. B5.1: Teacher abuse could be a result of bad or lack of parenting. 
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Column 4, B5.2 showed the data gathered form the following statement: Teacher 
abuse could be a result of environmental factors.  Here 67 (77.9%) participants 
indicated that environmental factors could be a result of teacher abuse. 12 (14%) 
participants remained neutral and 7 (8.1%) participants disagreed. 
 
Crosstab 
  
Gender 
Total Male Female 
B5_2n Disagree Count 5 2 7 
% within 
Gender 
18.5% 3.4% 8.1% 
Neutral Count 3 9 12 
% within 
Gender 
11.1% 15.3% 14.0% 
Agree Count 19 48 67 
% within 
Gender 
70.4% 81.4% 77.9% 
Total Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
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B5.1)  Teacher abuse could be a result of bad or lack of parenting.
Agree
Neutral
Disagree
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      Chi-Square Tests 
  
  Value df 
p-
value 
  Pearson Chi-
Square 
5.723a 2 .057 
  N of Valid 
Cases 
86     
  a. 3 cells (50.0%) have expected count less than 5. 
b. The minimum expected count is 2.20. 
   
Column  4.4. B5.2:  Teacher abuse could be a result of environmental factors. 
 
 
 
The fifth column chart, B5.3 was based on whether or not substance abuse could be 
seen as a contributing factor of teacher abuse.  79 (91.1%) of participants agreed 5 
(5.8%) participants remained neutral and 2 (2.3%) participants disagreed.  In this 
study it reflects teachers do feel that the abuse of substances by learners could be a 
contributing factor of teacher abuse. 
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B5.2)  Teacher abuse could be a result of environmental factors.
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Crosstab 
  
Gender 
Total Male Female 
B5_3n Disagree Count 2 0 2 
% within 
Gender 
7.4% 0.0% 2.3% 
Neutral Count 2 3 5 
% within 
Gender 
7.4% 5.1% 5.8% 
Agree Count 23 56 79 
% within 
Gender 
85.2% 94.9% 91.9% 
Total Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
      
Chi-Square Tests 
    Value df p-value 
  Pearson Chi-
Square 
4.733a 2 .094 
  N of Valid 
Cases 
86     
  a. 4 cells (66.7%) have expected count less than 5. 
b. The minimum expected count is .63. 
  
      Column  4.5. B5.3:  Substance abuse can be seen as a contributing factor of teacher 
abuse. 
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Column 6, B5.6 showed how participants answered the following statement:  
Teacher abuse can be as a result of learners experiencing peer pressure.  
Crosstab 
  
Gender 
Total Male Female 
B5_6n Disagree Count 5 5 10 
% within 
Gender 
18.5% 8.5% 11.6% 
Neutral Count 6 8 14 
% within 
Gender 
22.2% 13.6% 16.3% 
Agree Count 16 46 62 
% within 
Gender 
59.3% 78.0% 72.1% 
Total Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
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B5.3)  Substance abuse can be seen as a contributing factor of teacher abuse.
Agree
Neutral
Disagree
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Chi-Square Tests 
  Value df p-value 
  Pearson Chi-
Square 
3.360a 2 .186 
  N of Valid 
Cases 
86     
  a. 2 cells (33.3%) have expected count less than 5. 
b. The minimum expected count is 3.14. 
  
      Column 4.6. B5.6:  Teacher abuse can be a result of learners experiencing peer 
pressure. 
 
 
 
B5.8 asked participants to indicate if they have thought of resigning from teaching 
because of the way learners behave towards them.  The participants’ answers are 
reflected in the chart below. Here 49 (57.0%) participants admitted that the idea of 
resigning does cross their mind and that they do want to at time leave the profession 
as a result of the learners.  Nine (10.5%) participants remained neutral in their 
response while 28 (32.6%) indicated that they have not thought of resigning.   
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B5.6)  Teacher abuse can be as a result of learners experiencing peer
pressure.
Agree
Neutral
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Crosstab 
  
Gender 
Total Male Female 
B5_8n Disagree Count 13 15 28 
% within 
Gender 
48.1% 25.4% 32.6% 
Neutral Count 3 6 9 
% within 
Gender 
11.1% 10.2% 10.5% 
Agree Count 11 38 49 
% within 
Gender 
40.7% 64.4% 57.0% 
Total Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
      
Chi-Square Tests 
    Value df p-value 
  Pearson Chi-
Square 
4.774a 2 .092 
  N of Valid 
Cases 
86     
  a. 1 cells (16.7%) have expected count less than 5. 
b. The minimum expected count is 2.83. 
  
      Column  4.7. B5.8:  The thought of resigning crosses your mind as a result of learner 
behaviour towards you. 
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The results for B5.9 are indicated below as response to if teacher abuse affects 
teachers’ health or not. Participants indicated in this statement that 60 (69.8%) 
agreed that it does affect their health, 17 (19.8%) participants remained neutral and 
only 9 (10.5%) disagreed.   
 
Crosstab 
  
Gender 
Total Male Female 
B5_9n Disagree Count 3 6 9 
% within 
Gender 
11.1% 10.2% 10.5% 
Neutral Count 9 8 17 
% within 
Gender 
33.3% 13.6% 19.8% 
Agree Count 15 45 60 
% within 
Gender 
55.6% 76.3% 69.8% 
 
Total 
Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
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B5.8)  The thought of resigning crosses your mind as a result of learner behaviour
towards you.
Agree
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      Chi-Square Tests 
    Value df p-value 
  Pearson Chi-
Square 
4.819a 2 .090 
  N of Valid 
Cases 
86     
   
Column  4.8. B5.9:  Teacher abuse affects your health. 
 
 
 
B5.10 asked participants if teacher abuse affected them emotionally and 75 (87.2%) 
agreed. 4 (4.7%) participants were neutral in their response and only 7 (8.1%) 
denied that it does affect them emotionally.  
 
In this study the participants strongly felt that teacher abuse affected their emotional 
state as more than three quarters of participants agreed. The chart below offers a 
graphic illustration. 
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B5.9)  Teacher abuse affects your health.
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Crosstab 
  
Gender 
Total Male Female 
B5_10n Disagree Count 4 3 7 
% within 
Gender 
14.8% 5.1% 8.1% 
Neutral Count 2 2 4 
% within 
Gender 
7.4% 3.4% 4.7% 
Agree Count 21 54 75 
% within 
Gender 
77.8% 91.5% 87.2% 
Total Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
      Chi-Square Tests 
    Value df p-value 
  Pearson Chi-
Square 
3.199a 2 .202 
  N of Valid 
Cases 
86     
  a. 4 cells (66.7%) have expected count less than 5. 
b. The minimum expected count is 1.26. 
  
      Column 4.9. B5.10:  Teacher abuse affects you emotionally. 
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B5.11 asked participants of teacher abuse had an impact on their mental state of 
mind.  70 (81.4%) of the participants indicated that it did, 6 (7.0%) remained neutral 
and only 10 (11.6%) disagreed with the statement. 
 
Crosstab 
  
Gender 
Total Male Female 
B5_11n Disagree Count 5 5 10 
% within 
Gender 
18.5% 8.5% 11.6% 
Neutral Count 3 3 6 
% within 
Gender 
11.1% 5.1% 7.0% 
Agree Count 19 51 70 
% within 
Gender 
70.4% 86.4% 81.4% 
Total Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
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B5.10)  Teacher abuse affects you emotionally.
Agree
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Disagree
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      Chi-Square Tests 
    Value df p-value 
  Pearson Chi-
Square 
3.159a 2 .206 
  N of Valid 
Cases 
86     
  a. 3 cells (50.0%) have expected count less than 5. 
b. The minimum expected count is 1.88. 
  
      Column 4.10. B5.11: Teacher abuse has an impact on your mental state of mind. 
 
 
 
B5.12 asked teachers if they felt that teacher abuse occurs at all schools and the 
participants indicated that 61 (70.9%) agreed with the statement, 17 (19.8%) 
remained neutral in their response and only 8 (9.3%) disagreed. 
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Crosstab 
  
Gender 
Total Male Female 
B5_12n Disagree Count 2 6 8 
% within 
Gender 
7.4% 10.2% 9.3% 
Neutral Count 5 12 17 
% within 
Gender 
18.5% 20.3% 19.8% 
Agree Count 20 41 61 
% within 
Gender 
74.1% 69.5% 70.9% 
Total Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
      
Chi-Square Tests 
    Value df p-value 
  Pearson Chi-
Square 
.238a 2 .888 
  N of Valid 
Cases 
86     
  a. 1 cells (16.7%) have expected count less than 5. 
b. he minimum expected count is 2.51. 
  
      Column  4.11. B5.12:  Teacher abuse occurs at all schools. 
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Lastly, participants responded as shown below to B2.1, B2.2 and B2.3 in the 
questionnaire that asked participants to rate the extent of each of the three following 
types of abuse.  It was found that verbal and emotional abuse does occur more often 
than physical abuse. Teachers that took part in this study did not do not experience 
physical abuse as often or ever as it rarely occurred at their schools. 
Crosstab 
  
Gender 
Total Male Female 
B2_1 Never Count 5 1 6 
% within 
Gender 
18.5% 1.7% 7.0% 
Rarely Count 5 7 12 
% within 
Gender 
18.5% 11.9% 14.0% 
Sometimes Count 9 23 32 
% within 
Gender 
33.3% 39.0% 37.2% 
Often Count 6 18 24 
% within 22.2% 30.5% 27.9% 
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Gender 
Very often Count 2 10 12 
% within 
Gender 
7.4% 16.9% 14.0% 
Total Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
      Chi-Square Tests 
    Value df p-value 
  Pearson 
Chi-Square 
9.926a 4 .042 
(Statistically significant 
difference) 
N of Valid 
Cases 
86     
  a. 4 cells (40.0%) have expected count less 
than 5. The minimum expected count is 1.88. 
  
      Symmetric Measures 
    Value p-value 
  Nominal by 
Nominal 
Phi .340 .042 
  Cramer's V 
.340 .042 
(Medium practical 
significance) 
N of Valid Cases 86   
  
      Column   4.12. B2.1:  The occurrence of verbal abuse. 
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Crosstab 
  
Gender 
Total Male Female 
B2_2 Never Count 7 5 12 
% within 
Gender 
25.9% 8.5% 14.0% 
Rarely Count 8 11 19 
% within 
Gender 
29.6% 18.6% 22.1% 
Sometimes Count 7 20 27 
% within 
Gender 
25.9% 33.9% 31.4% 
Often Count 1 15 16 
% within 
Gender 
3.7% 25.4% 18.6% 
Very often Count 4 8 12 
% within 
Gender 
14.8% 13.6% 14.0% 
Total Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
      
Chi-Square Tests 
    Value df p-value 
  Pearson 
Chi-Square 
10.148a 4 .038 
(Statistically significant 
difference) 
N of Valid 
Cases 
86     
  a. 2 cells (20.0%) have expected count less 
than 5. The minimum expected count is 3.77. 
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Symmetric Measures 
    Value p-value 
  Nominal by 
Nominal 
Phi .344 .038 
  Cramer's V 
.344 .038 
(Medium practical 
significance) 
N of Valid Cases 86   
   
Column 4.12. B2.2:  The occurrence of emotional abuse. 
 
Crosstab 
  
Gender 
Total Male Female 
B2_3 Never Count 23 40 63 
% within 
Gender 
85.2% 67.8% 73.3% 
Rarely Count 3 14 17 
% within 
Gender 
11.1% 23.7% 19.8% 
Sometimes Count 1 5 6 
% within 
Gender 
3.7% 8.5% 7.0% 
Total Count 27 59 86 
% within 
Gender 
100.0% 100.0% 100.0% 
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Chi-Square Tests 
  Value df p-value 
  Pearson 
Chi-Square 
2.861a 2 .239 
  N of Valid 
Cases 
86     
  a. 2 cells (33.3%) have expected count less 
than 5. The minimum expected count is 1.88. 
   
Column 4.12. B2.3:  The occurrence of physical abuse.   
 
 
 
On reflection of the analysed questions it shows that teachers did agree with the 
statements in the questionnaire.  This study found that teachers in the Port Elizabeth 
region were aware of teacher abuse in schools.  Participants knew that it did happen 
in their schools and 81(94.2%) participants were aware of teacher abuse by learners 
before taking part in this study and 78 (90.7%) of teachers agreed that teacher 
abuse could be as a result of bad or lack of parenting.  
 
Of the 86 participants 67 (77.6%) agreed that teacher abuse could be a result of 
environmental factors.  B5.3 resulted in 79 (91.9%) participants who agreed that 
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substance abuse could be seen as a contributing factor towards teacher abuse. 
When asked if teacher abuse could be a result of learners experiencing peer 
pressure, 62 (72.1 %) of participants agreed.  49 (57.0%) out of 86 participants 
indicated that the thought of resigning had crossed their mind as a result of learner 
behaviour, more than half of participants felt that way. 60 (69.8%) participants 
indicated that teacher abuse affects their health and 75 (87.2%) indicated that 
teacher abuse affected them emotionally.  70 (81.4%) agreed that teacher abuse 
had an impact on their mental state of mind and 61 (70.9%) agreed that teacher 
abuse did occur in all schools.  
 
This study also found that verbal and emotional abuse was more prevalent than 
physical abuse which, happened rarely or sometimes with only 6 (7%)  participants 
indicating that it had happened sometimes and 17 (19.9%) said only rarely has it 
occurred at their schools.  
 
4.4.2  QUALITATIVE PRESENTATION AND ANALYSIS OF RESULTS 
 
To gather qualitative data I made use of coding and according to Walliman 
(2011:169) “coding is the application of labels or tags to allocate units of meaning to 
collect data.  This is an important aspect of forming typologies and facilitates the 
organization of copious data in the form of notes, observations, transcripts, 
documents etc.  It helps to prevent ‘data overload’ resulting from mountains of 
unprocessed data on the form of ambiguous words.  Coding of qualitative data can 
form a part in theory building.  Codes can also be allocated to responses to fix 
choice questionnaires”.   
 
After transcribing the interviews that were audio recorded five main themes emerged 
from the qualitative data. These themes are: 
 Disrespectful behaviour by learners 
 The types of teacher abuse experienced by participants 
 The impact of teacher abuse on teaching ability  
 The effect of teacher abuse on teachers’ emotional and general well-being 
 Possible preventative and coping strategies to deal with teacher abuse 
   94 
 
Each of these themes will be discussed briefly below: 
 
Theme 1: Disrespectful behaviour by learners 
 
All five of the participants who took part in the interviews indicated disrespectful 
behaviour by learners as a main form of teacher abuse. Disrespectful behaviour 
according to the participants could take any form whether it was verbal, emotional or 
even physical abuse of teachers and was not limited to a certain kind of abuse. 
Therefore, disrespect and lack of discipline by learners were noted as the common 
denominator in teacher abuse by learners.   
 
Participants also noted that cases of teacher abuse that has taken place at their 
schools were mostly with regards to learners not listening to their teachers, learners 
who swore at the teachers and learners who blatantly refused to obey the teacher’s 
authority.  Three out of the five participants said that teacher abuse occurred daily at 
their school while another said once a week and the other mentioned that it could 
happen twice a week that the participant was aware of.  
 
The following verbatim responses support the qualitative responses provided by the 
participants:  
 
“When children make a noise in your class they prevent you from doing your job, 
they do not listen to you, they speaking in their language and swear at you.” 
 
“I know of teachers who ran out of their classes crying because learners wouldn’t 
listen to them.  Learners would shout out remarks, they would just defy them, they 
would just disregard these teachers.” 
 
Theme 2: The types of teacher abuse experienced by participants 
 
Participants responded that they found verbal and emotional abuse to be the most 
prevalent in their schools. The majority of participants indicated that verbal and 
emotional abuse were the most prevalent form of teacher abuse.  
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Theme 3:  The impact of teacher abuse on teaching ability  
 
In response to the question that asked how does teacher abuse influence your ability 
to conduct classes all five participants said that teacher abuse does affect their 
ability to conduct classes and that it did make it very difficult to attempt to educate 
learners while they were defying you as a teacher.  
 
The following verbatim response supports the qualitative responses provided by the 
participants:  
 
“with that verbal and emotional abuse you sometimes just feel that you cannot do it, 
it definitely  influences your teaching ability.  You start second guessing yourself.”  
 
Theme 4: The effect of teacher abuse on teachers’ emotional and general well-
being 
 
Participants agreed that teacher abuse by learners in their schools made them 
experience negative emotions and feelings of inadequacy was noted along with a 
general feeling of disrespect.   
 
Four of the five participants said that teacher abuse affected their health and in such 
situations it did cause participants to experience high levels of stress. Two 
participants mentioned that they were on medication because teacher abuse 
affected their health. 
 
The following verbatim responses support the qualitative responses provided by the 
participants:  
 
“Emotional abuse goes with it because you feel anger, you feel disappointment, you 
feel inadequate because of their behaviour.  Sometimes their words hurt you.” 
 
“You feel not just sad or inadequate, you feel angry because it is a child and you are 
there to help them, to educate them, to give some meaning to their life and it has a 
big influence on your emotional well-being.” 
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“It makes you feel inadequate it is as if it takes you back to when you were on the 
playground and you were at school yourself and you had bullies and a group of 
people that teased you or bullied you.  It’s the same sense you get and that’s why it 
opens up a lot of emotional things.” 
 
“Your stress levels are so high that it affects your immune system, you are often 
have a cold or are sick, sometimes it de-motivates you to be a teacher because you 
can never be sure of what the day has in store for you and does greatly have an 
effect on your health as a teacher.” 
 
“Well I am on anti-depressant because of this, it is probably very personal 
information that I’m giving but I have to drink pills because of the children that drive a 
person crazy.” 
 
“Sometimes you feel like you just need to take some medication to help you cope 
with the stress caused by it...after a hard day at school you do have more alcohol 
than normal.” 
 
Theme 5: Possible preventative and coping strategies to deal with teacher 
abuse  
 
Three of the five participants said that they had to have a coping mechanism that 
would allow them to “switch off” when they were done teaching for the day or if they 
completed a certain lesson, otherwise it would affect them. Two participants 
mentioned that sometimes they needed to talk with their colleagues after a difficult 
day to vent and get the days occurrences of their chests.  
 
All five participants noted that their school offered detention as a remedial system to 
limit learner misbehaviour. They said that they had little or no faith in the detention 
and that it detention did not really work.  
 
As possible solutions to the problem two participants said that detention should also 
take place on Saturdays.  They also mentioned that a more laborious detention could 
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perhaps make learners misbehave less as this would be a bigger punishment than 
sitting in a detention room writing out. 
 
None of the participants saw a real plausible solution to the problem and felt that 
there needed to be clearer lines of communication throughout the entire system.  
Three participants said that teacher abuse by learners has not always been this 
common; it also did not occur as often in previous years and could be seen as a 
problem in this generation of young people.   
 
The following verbatim responses support the qualitative responses provided by the 
participants:  
 
“It feels like you have to come up with new ideas every day to try and discipline a 
child that is not physical as you are not allowed to physically discipline a child.” 
 
4.5 CONCLUSION 
 
After analysing, interpreting and discussion the research data it was found that a 
large amount of teachers who took part in this study suffered from teacher abuse by 
learners.  Teachers agreed that abuse by learners did occur in their schools, they 
were also much aware of the realities of teacher abuse by learners before they took 
part in this study. 
 
Teachers agreed that teacher abuse could be a result of bad or a lack of parenting, 
that it could be related to environmental factors as well as to learners abusing 
substances.  The participant confirmed that when learners experience peer pressure 
they were more prone to abuse their teacher and that because of the way learners 
behaved towards teachers 49 (57.0%) participants have thought of leaving the 
profession.   
 
Furthermore teachers indicated that the abuse they experienced at school did affect 
their health and that as a coping mechanism some were placed on medication. 
Participants confirmed that teacher abuse by learners affected them emotionally 75 
(87.2%) teachers confirming it in this study.  The teachers in this study also indicated 
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that teacher abuse had an impact on their mental state of mind and that teacher 
abuse did not only occur at their school.   
 
The participants said that the most prevalent abuse they experienced was verbal and 
emotional abuse and that abusive behaviour towards them could occur on a daily 
basis.   
 
In this study it was found that teacher abuse by learners is a reality in high schools 
and that it does affect teacher well-being.  
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CHAPTER 5 
CONCLUSION AND RECOMMENDATIONS 
 
 
5.1  SUMMARY OF THE STUDY 
 
The main focus of this study was to investigate if high school teachers in Port 
Elizabeth had experienced verbal, emotional or physical abuse by learners and what 
effect abuse had on their well-being. 
 
The reason why I choose this topic was because I felt that it did not receive enough 
attention in South-Africa as in other countries.  As a teacher I have experienced of 
learners abusing teachers and understand the negative effects it could have on the 
well-being of a teacher. That is why I wanted to investigate it, to see if it was a case 
of being overly sensitive or if other teachers in other schools of various ages with 
different levels of teaching experience also struggled with the way learners treated 
them in the classroom.   
 
During this study I learned that even though teachers at times did experience 
abusive behaviour they did not want to report it for various personal reasons. 
Teachers would brush it off in order to be able to finish their lessons and not 
implicate the other better behaved learners.  
 
I also found that an array of teachers were interested in the outcome of this study as 
they do feel that it is very current in the society in which we are currently teaching as 
well as the type of leaner we have today.   
 
This investigation led me to a better understanding of the modern learner as I did a 
lot of research in child psychology to understand leaner behaviour.  I acquired a vast 
amount of more recent academic journals that focussed on Educator-targeted 
bullying, Work Place Bullying and the general school climate in South Africa. It also 
shed some light on how our country relates to other countries and how they have 
attempted to remedy the struggle that came along with teaching high school 
learners.  
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This study was based on a pragmatic paradigm that employed an explanatory 
design. This paradigm included both quantitative and qualitative component that is 
discussed in more detail under the relevant headings. 
 
5.2  THE QUANTITATIVE COMPONENT 
 
This section of the study supplied pragmatic evidence needed to prove that the 
investigation on teacher abuse does in fact have an effect on the well-being of high 
school teachers in Port Elizabeth.  
 
To assess if this was in the case high school teachers from four sample schools had 
to complete quantitative questionnaires in order for the main research question as 
well as the sub-questions to be answered.  Purposive sampling was used as it had to 
be high school teachers who had some knowledge of teacher abuse by learners. 
The high schools were selected from various demographic areas to ensure 
inclusivity and diversity.  
 
In this component I had the assistance of Dr Jacques Pietersen who is NMMU’s 
statistician to process the answers in the questionnaires and put them in to variables 
of yes and no questions. The analysis of the findings was discussed in Chapter 4.   
 
5.2.1  PRIMARY RESEARCH QUESTION 
 
The primary research question was: “How does the emotional, verbal and or physical 
abuse of teachers by learners impact on the general well-being of teachers?”  
 
Firstly, I had to look at the questions in the quantitative questionnaire and see which 
questions could be linked to well-being and if teachers were in fact being affected. 
 
The final research findings revealed that 49 (57.0%) teachers included in the study 
indicated that they do sometimes think about resigning from the teaching profession 
because of the way learners behaved towards them.  Furthermore, 60 (69.8%) 
teachers said that the abuse they experience by learners did have an effect on their 
101 
 
health.  Another 75 (87.2%) teachers specified that teacher abuse did affect them 
emotionally and 70 (81.4%) participants agreed that teacher abuse had an impact on 
their mental state of mind.   
 
From the results found in the quantitative questionnaire it became evident that 
teacher abuse by learners did affect the general well-being of teachers in high 
schools. 
 
5.2.2  SECONDARY RESEARCH QUESTIONS 
 
The secondary research that was answered by the quantitative questionnaires 
asked: “What types of abuse are teachers most likely to be subjected to?” 
 
This study found that verbal and emotional abuse was the most prevalent.  As 
mentioned in the previous chapters verbal and emotional abuse is more difficult to 
detect and therefore it is the medium that most abusive learners chose to affect a 
teacher in the class.  Physical abuse would easily be picked up on cameras in 
classes, eye witnesses or by the physical aftermath of such an encounter but verbal 
and emotional abuse does not leave physical scars.   
 
The two other secondary questions from this study will be attended to in the 
qualitative component.  
 
5.3  THE QUALITATIVE COMPONENT 
 
The qualitative component comprised of interview-schedules, as mentioned in 
Chapter 4 and also provided very important data to answer the research questions. 
 
5.3.1  PRIMARY RESEARCH QUESTION  
 
The teachers that were interviewed responded to the primary research question as 
follows.  The general feeling was that when participants were faced with abusive 
situations it made them feel worthless, inadequate and as if the learner was not only 
undermining them as teacher but also as an adult.  Teachers felt that the lack of 
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respect and general manners caused them to feel negative about their job and the 
work that they did learners. All of the respondents indicated that teacher abuse by 
learners did affect their well-being. Some teachers are on medication because of the 
stress experienced at their high schools and because of learners that are abusive 
towards them. It gave respondents a general feeling of despondency because of the 
atmosphere in which they had to work. 
 
5.3.2  SECONDARY RESEARCH QUESTIONS 
 
The secondary research question that asked: “What types of abuse are teachers 
most likely to be subjected to?” 
 
Also found in the qualitative study that teachers where more prone to experience 
emotional and verbal abuse by learners because as mentioned these types of abuse 
are more difficult to see than physical abuse.   
 
Further questions answered in the secondary research questions asked: 
“How frequently are teachers exposed to abuse by learners?”  
 
The participants of this study indicated that teacher abuse occurred on a daily basis 
with only one respondent negating that it only occurred once a week.  For the most 
part the interviewees confirmed that they experience teacher abuse daily. 
 
The last sub-question in the secondary research question asked: “Are there any 
solutions to teacher abuse that teachers can offer?” 
 
When asked what the participant could see as a possible solution to the problem, 
various answers were produced.  Participants mentioned that they would like to see 
more involvement of the Department of Education, clearer communication between 
teachers, learners and parents, more support from the senior management teams in 
their schools, including more frequent class visitation by the principal, an alternative 
to detention and an alternative system to attempt to limit teacher abuse.  
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Therefore, teachers are at a loss of what to do to reduce teacher abuse as all the 
respondents indicated that the powers that be should address the situation and 
implement a remedy for the problem.   
 
5.4 LIMITATIONS OF THE STUDY 
 
The limitations of this study were that only four samples high schools took part.  I 
initially set out to use five sample high schools but one of the schools did not what to 
take part in the study.  Therefore, because of the size of the sample the findings 
cannot be generalised.   
 
From the eighty-six teachers that took part in the quantitative study only a minority of 
the participant indicated that they were willing to take part in the qualitative aspect of 
the study which involved the interview schedules.  The contributing factors to this 
could be that teachers were cautious about talking about the abuse that they might 
have experienced in classrooms by learners as they may possibly have feared the 
repercussions thereof.   
 
5.5 RECOMMENDATIONS 
 
Based on the findings and result of this study the following recommendations 
can be made:  
 
5.5.1 Upon completion of this study I would recommend that based on the findings 
in the qualitative study that the Department of Education become more involved and 
aware of the status quo in high schools.  I would be beneficial if schools could be run 
like a business and have several of the key components of businesses. This refers to 
especially a Human Resources department in schools.  It would be beneficial if each 
school could have their own Human Resources Manager who would help teachers 
cope with the difficult situations that they are faced with on a daily basis.  Learners 
abusing teachers will probably be part of teaching forever but we can assists and 
help teacher with the necessary tools to cope with abuse in schools.  It could boost 
morale if a professional person was employed at each school to help teacher. 
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Teachers could be made to feel that they do have someone in their corner so that 
when a teacher is faced with an abusive situation they could be assisted with. 
  
5.5.2 The Department of Education needs to look at installing various disciplinary 
policies that can be applied in the school to protect teachers.  As mentioned in 
Chapter 2 the Response Early Intervention and Assessment Community Health 
(REACH) programme in Singapore has helped with the difficulties in their schools as 
it aids as “a tool for schools for dealing with learners with behavioural problems”. 
(Wolhuter and Russo, 2013:6). “Under this programme, school counsellors obtain 
the help of a multi-disciplinary team consisting of medical doctors, clinical 
psychologists, counsellors, social workers, occupational therapists, nurses and 
administrators. The team helps school counsellors to provide suitable school-based 
interventions to help these learners” (Wolhuter and Russo, 2013:6). 
 
In Singapore the situation has been seen as possibly becoming problematic and 
therefore they have installed these measures to aid learners and teachers so that a 
holistic environment can be sustained in which learning can occur in a positive 
atmosphere.  The problems that learners may display might not always be merely 
because of discipline and could have deeper rooted aspects as to why learners are 
misbehaving; therefore having a team of physiologists and doctors working in the 
programme proves to be beneficial.   
 
5.5.3 Like in Singapore and other countries our Department of Education needs to 
critically review the current available policies and tailor them to be beneficial to the 
entire schooling system. 
 
5.5.4 Principals should do more frequent class visitations not to check up on 
teachers but to ensure that learners are not misbehaving.  Furthermore, the senior 
management teams of high schools need to be more sensitive to teacher abuse by 
learners as it is not always the case of it being a lazy teacher or a teacher that 
cannot control or manage their class but learners who display a lack of general 
respect and manners towards their teachers. 
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5.6 RECOMMENDATION FOR FURTHER STUDIES 
 
5.6.1 It is recommended that the study will be explored by involving more sample 
high schools and more teachers to allow for a more diverse population group and 
general findings. 
 
5.6.2 A comparative study can be undertaken between different provinces to be 
able to draw comparisons. 
 
5.6.3 A longitudinal study can be undertaken by revisiting the topic in the same four 
high schools, included in this study, to investigate whether the situation has 
deteriorated or improved after the implementation of some intervention strategies.  
 
5.7 SIGNIFICANCE OF THE STUDY 
 
This study can be of great value to education to make more people aware of the 
reality that teachers are being abused by learners in their schools. This study also 
contributes to a lack of publications on this topic in South Africa and can be viewed 
as a reality check for the Department of Education, principals and senior 
management teams of schools. There is a definite need for the policies in South 
Africa to be revisited and amended to become more suitable and related in schools 
today. 
 
Significantly this study makes an academic contribution to a topic that has not been 
well explored in South Africa and as such it adds to the body of knowledge on this 
topic and the field of Educational Psychology.  
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5.8 CONCLUSION  
 
The key aim of this study was to investigate and explore how the emotional, verbal 
and or physical abuse of teachers by learners could impact on the general well-being 
of high school teachers in the Port Elizabeth region.   
 
The main research question raised in this study was if the above mentioned was the 
case. It asks teachers who took part in the study if the emotional, verbal and or 
physical abuse by learners had an impact on their general well-being. 
 
In this study it was found that teacher abuse by learners did indeed have an impact 
on the general well-being of teachers.  Teacher indicated that the abusive behaviour 
that they experienced often made them feel like leaving the profession; it was also 
found that this kind of abuse did affect the teachers’ health, had an impact on them 
emotionally and affected their mental state of mind. The study also found that 
teachers agreed that teacher abuse by learners was not only restricted to their high 
school, but that it does occur in other schools as well.  
 
The first sub-question that was asked was to investigate what type of abuse by 
learners teachers had experienced the most. It was found that teachers experienced 
verbal and emotional abuse the most by their learners.  The second sub-question 
posed to the participants in this study asked how often teachers experienced abuse 
and it was found that most teachers endure abusive behaviour from learners on a 
daily basis at school.   
 
The last sub-question wanted to know if teachers had any solutions to teacher abuse 
that they could offer.  Unfortunately, teachers were at a loss to remedies that they 
could apply in their classes to prevent teacher abuse and suggested that the 
Department of Education should become aware of the situations that teachers are 
faced with and attempt to impart plausible policies and amendments to also benefit 
the teacher in the schooling system.  
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Other suggestions implied that principals and senior management teams of schools 
should be more involved and that there needed to be clearer lines of communication 
between all parties involved, including the parents and learners.   
 
There is limited literature available on the topic, especially with regards to teacher 
abuse by learners in South Africa as the main focus used to always be how teachers 
were abusive to the learners and not learners being abusive to teachers. The 
situation in South Africa at the moment can be seen as a silent phenomenon.  
 
A pragmatic paradigm was used in the study that included both quantitative and 
qualitative research and data collection methods and an explanatory design was 
used to display the findings.  
 
This study is of great importance as it did in find that teacher abuse is occurring in 
high schools in the Port Elizabeth region.  It also found that the abuse that teachers 
endured whilst teaching does have an effect on their general well-being and had a 
negative impact on them. The impact of teacher abuse is very eloquently 
summarised by De Wet and Jacobs (2013:461) when they said that “teachers are 
key role-players in rescuing the failing education system”.  Therefore, it is important 
to for all the key players to take care of teacher well-being. 
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